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"~ ABSTRACT | : :
. ‘ This report preseénts the 1982-83 results of an
ongoing evaluation of two voluntary integration programs, Permits
With Transportation (PWT) and Continued Voluntary Permits (CVP),
which operate within the Los Angeles Unified School District.
Information on implementatizn methods is presented for the use of
district policymakers and for gauging progress in reducing the harms
of racial isolation. A prologue considers the social, economic, and
governgental context affecting the analysis and interpretation of
+findings. Chapter I providds a general introduction and a short
history of the PWI™ and CVP programs. The purpose of PWT is stated to
be the provision of oppertunities for students to share multicultural
and educational experiences «in an integrated setting; nearxly all of
21,000 participating students represent non Anglb‘ginority groups.
CVP programs, it-is said, exist to allow sti\dents %ho attended a °
paired or clustered school in 1980-81 under p mandatory plan to
continue to participate in an intdgrated ‘expprience on a voluntary
basis. Chapter II describes study methodology. A review of the
purposes and issues underlying the investigation is followed by a
description of,the sampling, instrumentation, and data collection
stratedies. Chapter. 111 contains findings and .recommendations. It is
organized according .to stions related to (1) changes and effects
- ‘of program mechanisms; (2) effects of'school policies and prattices
on student interactions as well as efforts to incorporate ' .
participants into the regular school program; and (3) progress made
in reducing the harms of racial isolation. A fingl seqtion summarizes
major ¥indings,. which were generally pdsitive, and makes - . . ‘o
recommendations which mainly focus on improving the information
distributed to paremts and students, and on trainin? teachers and
"involving them ifi the progtam's implementation. (KH r
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This reboﬁ hos ‘be'en prepared as part of o: 1wo-§reor\e
the Voluntary. lnteqrotipn and Year-Round Schools (YRS) programs for the
Los Angeles Unified School Districs (LAUSD). The report is intended to meet the
reqmrement :mposed by the Court Order of September, I98! Specmcelly, the
Supenor Court ordered the Los Angeles Umfled School Drsmct to prowde by
July IS, 1983 "...a full report of fhe meosures taken and ochieved under |ts/4\§\/
volumory mtethon plan.” In response to this mandate, our studles have "l
foctsad on both elements. With respect te "measures taken" we have considered
. the mplementohon of progrums as well as the ochons taken by fhe LAUSD in

_response to earlier findings of the-Evaluation Plamning Teorn (EPT). # We base our
ludqmenfs on the *resulfs achieved” on the District's progress in omehornhnq-

’ the harms of racial isolation as referenced in the original Crawford report.

- ‘. achieving results are \)osed on rnulﬁple dom sources. Quumnome and

Our judgments of the District's effms'on both‘nmplemenfmq megasures and I

interpretive data from edrﬁer reports und from the currem yeor‘s studies are

of course, stnpormnt mputs.» In addition, these dum are complemented by our

own interviews, discussiong, ‘and profess:onol udqmenfs bosed on three years of
ining the Volunmry Integration and Yedr -Round Schools programs.

T:'he Evdiuuhon Plommg Teom members were originaty ‘invited to porhc:pute
in the LAUSD evaluation efforts under 1he mandatorr desegreqation plan. ThL_
re!ohonshcp of the Team to the District has been complex. The identification
of issue¥ has been shared by the JTeam and LAUSD The deVelopment and design pf
spec:f:c evaluation questions, mefhodoioqy, and instruments have been
prerogahves of the Eva!uohon Plonhmq Team, in consultation with District =~
‘ persomel. -Data coHechor/hos. been conducted using LAUSD personnel and 1

personnel of neighb r umversmes, as well as the Team members. The .

unolyses, mterpret s, and recommendations for thxs report, as our earlier

" reports, represem the work of the Teon\‘ members. Throughout, we have worked

within the constrmnts of resources, ﬂme, personnel, and mforrmt.ion bases.
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Context I S - ~ R
in our work; W\:huve become especid!!r aware of the imporfoncedof

context in the analysis and interpretation of fmd‘inqs, particularly so

because our process has extended over a number of years, and we have found, ’

that assumptions, pomts-of-wew, and facts change-over time. .

; Let us consider the context in three parts: l) the nature of the greoter; Sy y
. . Los Angeles Area served by the LAUSD, 2) the chunges in LAUSD, and 3) tlk e?fect ,7‘-‘;_,,'
of Stcne and Federoi policy chpﬁges on the operqnons of LAUSD y o

€
. 1
1

. 'H'ie Geeater Loo Anqeics Neo The areq serviced by LAUSD is a cleur foctoc
" in any District study. Its boundaries include 464 square miles, within wh|Ch
cou!d be ploced the combined areas of ail of 803th Clevelond Denver, ‘
Monhuﬂon, Milwaukee, Philadelphia, Prowdence, and .Washington, D. C The
Dnstncf serves oll of the city of Los. Angeles, ‘seven other mcorporated clties,
and portions of |8 ofher municipalities. The city of Los Angeles is more thon —
50 miles across at its widest point, split by the Santa Monica Mountains. " The '
San Fernando Valley alone, with an area of 235 square rmles and a- populuhon of
1.5 million, is second only in size to Los Angeles in thformu and seventh in
population in the: country.
| Demographically, the Los quetes area is enormously diverse. Sevenfy
language groups (requiring hulmguol attention) are represented in the Dustnct. x
The majority of students in the District come from Spanish speaking
environmentd, many from families of Mexican descent. There are, as well, * ?
substantial numbers from other Latin Amerit':an‘ countries and a small but growing |
population from Asia. The demogrobhic changes in the.area have been dromatic in
the last decade and have sfrongly mfluenced the District's edicational efforts.
The size -of the Los Angeles region, in part, Has crected sets of mtoct
~ “communities, many with the appearance of insularity. Rather than a singje city
with a ring of suburban areas, Los Angeles is more like a confederohon of i
communities. Newer immigrants tend to settle in older parts of the city near .
families of ssmnlnr backgroonds, anhough the San Ferpando Valley has |
substantial new immigration as wéll, Res;denhl'ﬂ housind) patterns have
deVe!oped based on the initial location of immigrants ond the dominence of
Anglo population in the 5gn Fernando Valley. oAHht:uqh e would expect
residénﬁal dis't.ihcﬁgns ,t&@ce over time, the high Qroperty values in the

U‘ .
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area with other factors have m;ﬁqmed ogbinsf substantial population shifts. and
natural integration of rbcwl and ethnic groups. These population patterns
result in school areas pn some .parts of the District that are overcrowded while
others are underpopuicted ' .

Cthf-of LAUSD. Because fhe scope of effort and public concern is
- normally broodf?we will cms;der‘pniy a fewContextual factors (listed below)

wﬂnch have .impact on the processes_of the Voluntary !ntegrchon and Year -Round
Schools programs and the District.

~
- -

. The leadershib in LAUSD hcs ;:hanged during this period, permitting the
new Supermtendenf to defme hns own program goals, activities, and
relohonshlps with fhe LAUSD Boord of Educohon, sfoff, and with otheg.

conshfuenc:es. : .
.- ® - 4

)The.' sgfmls_have experienced some of the some financioal '
constraints™felt by' other public sectors since the tax ’ |
reform efforts, culminating with Proposntion 13 Thus,

" - the District has been required to notjfy substanhal
¢ numbers of teachers that they mlght not be rehired because ;o

of fiscal limitations.
LY . i . " J

*

. Paradoxicalfy, almost throughout, a teacher shortage has
existed in mathematics and science.

. The racial distribution of the.District in 1982- 83
included about equal proportions of .Biack and Anqlo . ..
Y students (22% each), about 8% Asmn and opproxlmately - .
 49% Hispanic sfudems. More than 5414 O(y students: (1982 83 . - !
\ . figures) are taught by fgachers in 826 schools. - ‘ _ g
- . State ond Federal é«\tex‘l. Education has been tc;bicol throughout the last
> few years with attention given to funding bases, student academt*c performance,
educational equity und educational quality as‘’central issves.. Poligy chonqes :ﬁ
available funds for cutéqornc,ct programs reduced the amount of federal support
to LAUSD in 1982-83. The Serrono suit deliberations have resulted'in the use of

%
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“"per pupil costs" as a proxy measure of educuﬂonol quality. The decision has
also increaseéd the State's interests in influencing local school districts.
California’s 1982 election shurpengd the issues related to the role of State
leadership in educcmon, and focused attention on performance and academic
preporotion. I’ ~ N

Nationally, the qoesﬁon of educational quality has also been raised by\;he
Federak Commission o Educational Excellence and by other national reports

_assessing the quality of schooling. The concern for educational- quality has

been directed mainly at student perfo‘rmonce shown, for insk'mce, by tightening
reqmrements for admission to California universities and by systems of *
statewide assessment and proficiency testing. In California, as in some other
states, the educational quality issuve ,hos been extended to teachers through 'he
administration of skill tests for teachers in areas termed "basic" literacy.
Further reports in national m'edia have raised questions about the quality of

. R /
people entering the teaching profession. There has been {ess rhetoric and

uttenhon, both state-wide and nationally to the issue of 'educational equity or

"the specific concern about the education of minority students. The 1om'

concerns of student and teacher performance have led to some positive movement
in increasing: 1) ‘the expectations for students, 2) the meaning of qrades, and
3) the basic skill requirements at the jocal level. It is against the general
context of these social facts and orientations ﬂ")ut this report is presented.

]

1]



hwma;lqu"
o : : ,/’/ ) - ' -
The Voluhmrly- Integration Ploming{;fTea(n in collaboration with the . ‘
Research and Evaluation Branch of th; Los"A'nqeles Unified Schooi District has
been condueting an onqomq evaluation of Voluntory lntegrohon programs in the
District since the I9&)-8r school year, This document presents the 1982 83
results of rhe mveshgonon for the Permits th Transportation (PWT) and _
Cormnued Voluntary Permits (CVP) programs. Separate reports were prepared = *
covering thq Magnet and Year-Round Schools programs operating in the District
during 1982-83. The primary pu;'pose of this report is to provide information
to the District on the methods used in implementing the PWT and CVP programs
as well as the progress och;eved in reducmg the harms of ,acml isolation as
specnfsed in the Crawford cose L C N -
. - ‘Ovgonization of the chort : o
&a;'he Prologue precedmg “this sechon p‘rov:des o general discussion of the

) context m which the evdivation was conductedkAn Evoluohon ‘Summdry of this
report: is presented %in the Los Angeles Unified School Dcsfrsct Research ond
_“Evaluation Publication 436. The reader is encouraged to review' the Prologue
and the. Evaluation- Summory prior to reudinq this report. The repor.t is
organized into three chapters: Chapter | prov:des q qenerql introduction and -
a brief history. of the PWT and CVP programs; Chopter i desc:nbes the
methodoloqy used in conducting the study. A review of the purposes and issues
. which provided the focus for the mveshgcﬁon 'is followed by a description of
the sd)rhplmg, instrumentation, and data collection strategies. Chupter 1]
‘contains the findings of the study. The results are organized and presented

~ in accordance with the evaluation issues outline contained in Chopter il. The
study design plon, supplemental tables, and dmo collection instruments are
comomgd in the Appendcx to- this report. | s L
The PWT Program - . .

The Perm:ts With Tronsportoﬁon program, commonly referred to as PWT, can
-be traced back to 1968 when the District first provided trunspononon to

achieve voluntary integration. This first effort, then called the Voluntary v
, . 'r
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Tronsporfohon proqthm, began w;th 550 studenfs. ln 1972 The Permns With
Transportation program was creqted throuqh the merger of the Voluntary
Transportation program and .@ program developed to provide tronsporfohon for
students displaced from schools not consjdered eorthuoi(e-sofe.
" According to published infgrmation on the program, the purpose of PWT is,
_ to provide opportunmes for students to share mumcultdrol ond educational?
experiences in an integrated seﬁmq. While there are no special, requtrements
for acceptance into PWT, students must reside -in the Los Angeles Unified
School Dnstnct, be in grades 1-12, and complete an application during
“the spring preceding the school year. Continuing students do not have to ’
reapply. Studen?s are osslqned ‘to des'ujnafed receiving schools accordi o
Court dlrectwes and District quidelines; ond school selectums are detemed
by the PWT program, | S | e .
. Since the PWT program does nat offer'a'speoialized.course c;f study, all
ﬁWT students are enroHed‘in‘ the reguloi school program and may participate in
aony special programs {(academic or extracurricular) offered at the feeeiv"inq
schooi', including othléﬁ‘cs, sband, drill team, dmmo",\qlubs, honors courses,
.student qovbrnmeqt, etc. There are no program.or tronsoorto}ion costs, for PWT
students or their parents to pdrticipate in school/community activities. In
just q decode the PWT program has grown from 3000 students in 1972- 73 to
approx:mofe‘ly 21,000 studenfs in 1982-83 who attend I37 dean?mted rece'hnnq
schools. , . ‘
" Toble I-1 shows the PWT enroliment in receiving schools during the
1982-83 school year, by qrode Ievei and efhmcity. Overall, about ninety-nine
percent of program participants are H:sponic, Block Asian or Other non-Anq!o.
Near ly two-thirds of oH students pornmpaﬁng in the program are Alack,
while Hispanic students make up one-fourth of the program enroilment. The
pattern varies considerably by grade level. For example, Black students
comprise nearly seventy-five percent of the high school popoloﬁon and less
ﬂ'mn fifty percent of the. elementary school enroliment. By contras?, Hispanic
students represent forty-fiee percent of th'e’ elementary school enroliment and ]
only sixteen percent at the high school ?evei App‘roximtely four-fifths of
the PWT students are enrolled in secondary schools (grades 7- 32)‘, while the

remammg one-fifth are enrolled in the elemenfory grades (K-6).
! . 1
- : \
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’ ) . PWT Enroliment in PWT Raceiving Schoob: 1982-83
| L0
' y < No.of " American r . oo :
Grade Level | Schools ' Indisn = Asisp Black Hispanic = White Total
Elementary | 88 1.3% . 5.2% 86.2% . 44.9% _2.3% .
| | ‘ (59) (281) . (2123) (2064)°  (106)  (4593)
/ . 1. ‘ . ] “ o | _
‘Junior High 29 .5 10.4 " 64.6 2.5 . 1.0 I
: e (44) (909)  (5646) (2056) - -.(88)- . (B743)
Senior High + .20 4 8.4 %.3 - 16.2 BT
: b (33) (619) (5460) (1189) (49) »  (7350)
. ) .u - / C o
Tota! 131 T UT% 8.6% 64.0% 25.7% 1.2% .
(136) (1769) (13229)  (5309) ~  (283)  (20686)
/ \
I‘f.
i '
10 .
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Cmﬁmod integration Programs ,

' Contmued lnteqmtion programs (CIP) were omonq the voluntary integration
efforts the District included in its p10n for desegregation suhmnted to the
Court {n June, 1981, following the conolusion of the mandatory desegreqation
prograrh. Under fhe mandatory plan some schoo!s were 1oi’ned in pairs and .
clusters to achseye d,eseqregahon. The CIP provided opportunities for

_students who attended o, paired or clustered school in 1980-8! under the

mandatory plan to continue to participate in an integrated experience on a
volunmry basus by: 1) c&dmumg to attend a school with which their
resident school was paired or clustered (Contmued Voluntary Permits or CVP);
2) participating in inter-school projects with puplls from formerly paired or
clustered schools iinter-schoot learning activities or ISLA); or;d 3) )
participating in 'h]anned inter-school activities focusing on enhancing '
leadership skills-(Student Leadership Exchange or SLE),

* ln 1982-83 Contmued Voluntary Permits' (CVP) was the only segment of the
Commued lntegmhon programs (CIP) available to students.. . The CVP differs
from PWT in that participating students _ottend receiving sch_ools ‘wHich were
previously paired or clustered with their resident s,chools, Mring the
1982-83 school year, over 2,.800 sfudenfs‘ were attending 75 schools u:"\der the
CVP program. Table 122 summarizes' the enrollment in CVP by grade level and
racial/ethnic background of students. As in the PWT progrom,‘neor!y all
(ninety-five percént) CVP students are pred;minanﬂy Hispanic, Black, Asian or
Other non-Anglo (PHBAO). Hispanic (45%) and Black students (41%) are about
evenly repreéented Sverall; however, their representdtion varies greatly by
level. Hispanic studems make up nearly fifty percent of the elementary |
schoo! enroliment and only one-quarter at the junior high Ievel. By contrast,
sixty percent of the junior high school enroliment is Black ared to
only thirty-nine percent at the elementary schgol level. ﬁeoﬂy ninety
percent of the CVP enrofiment is in grades K-6 since most p't')irs and <clusters

.in the mandatory plan were elehentary schools; “and no high schools were

included in this aspect of the program. -

Chapter |l describes the methodology empldyed in collecting, analyzing
and repofting the data used in this study, while Chapter lli is devoted tb a
prese\ntuhon of the fmqus. . "

.
ot Bress
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T CVP Student Enroliment: 1982-83 .
No. of Ammericen SRR L
Grade Level Schools Indian Aslan . Bleck Hispenic White Total
Elementary A [ D O 7.1%  38.6%  47.5% 5.7% ¢ .
‘. | (30) . (179)° .  (976) (1201) - (143) (2529
: , ) ’ .
Junior High ‘ 5 .6 11.5 61.7° ~ 25.9 . 3 |
“ . © () . (36) (193) (1) - (1) - (313)
Senior High ' O o . 0 0 0o 0 0
L X
Total - 75 "% . T.6% 641.1%  45.1% °  5.1%
(32) (215) (1169) (1282) - (144) (2842)




Thrs chdpter descrlbes the methodo-loqy used in conductrng the evolud’hon

of the Permifs With. Tronsportohon (PWT) -and Contmued Voiufnory Permits (CVPY

- programs. Included ore @ review of the porposes and’ issues which provided the
" focus for this inquiry ond a description of the somphng, mstrumentohon,
"data collecﬁon ond onoty-srs strategies. ‘

R .
- . 5
¥ ~ "

A brief hlsfory of ,the PWT and CVP progroms was presented in Chapter ]
.of this report ~ While these programs are techmcolly separate ‘enterprises
‘ under the District's voluntary’ integrofion effort due to their historical
evoluhons, they are wrtuolbf identical m program purpose and :mplementohon
o homsm. The primary purpose of each is to provide q mechonism for students

! 3 are multicultural and educoﬂonol experiences in dn infegroted setting.
> The principal mechanism for ochievmq this purpose is' to provnde free bus
' froniportoﬂon for studehts fo attend selected integraoted receiving schools.
The prmcnpol difference between PWT and CVP -is’ the method for determmmq the
. rec;ewmg school o student may onena - CVP deiermined by a prior §nw or
cluster and PWT determined. by ‘the PWT staff. | oo .
' Bo_sed on snmﬂorihes betweeh the two programs, the Evaluation Planning
Team in conjunction with District staff decided to review these two programs * »

together. The primary purposevof this review is to provide information. to the '

District oh the methods used i implementing the programs as well as
information on the progress achieved in reducing the harms of rocml
isolation., '

-

& -

Table {1-1| presents the crif.icol evaluation i's'sues addressed ih this =<
report. These issues were derived from discussions with District peréonnel
" review of preliminary fmqus confomed m prev:ous evaluation reports and
.. studies of PWT and CVP, an.examination of published program literature, and
digection from the Court. Since. the District, in qenerot. and these progroms, .
' in purhculor, had undergone many changes over the post severol years, the
District was especially interested in mformoﬂon which would help them
. improve the programs. Thus, *process” informoﬁon recerved phmdry attention

in the evoluotion. %

- : | ] o R “ | ' <
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f’re!iminorv findinqs contoine’d in the 1980-8t and 1981-82 report&ﬂ‘
prov;ded the fromework for focusmq the study on critical areas of o
mtereqt, such as: mechanisms for explaining orogram options to students

,e’ond pflrents, posf-secoodory plons and ooporrunmes for PNT students, and %/

counselmq ond advising of PAT students. ' :

A review df program literature and discussions with proqram | .
odmml\fmtors were Dortlcu!orly helpful in clarifying the principal proqram
pUr poses ond mechomsms. Finally, the Cour? provided direction in ;dénhfvmq
the hqrms of rocuol isolation to be used as o framework for measuring ‘
“istrict progress, The four areqg exomined were academic achievement;
onnudeq of siudents and school personnel; nost-secondary opportunities for
students- and socnol ml.erochons among students from different racial/ethnic
hocquounds . ' y

The process evaluation focused on three mo;or categories: |) progrém

.‘..‘mechumsms' 2) deseqreqohon/mteqrat|on policies and oroctnces, and 1) school

practices.’ In the first coteqory, we éxamined changes in District policies
or-vi procedures for presenting programmatic offerings to parents and students,
and the effects of these oroceduresbos reflected in the characterist®s of
participating stuidents and schools. Under the deseqreqoﬂonlintethon

*category, we were concerned with District and school nohcnes ond procedures

which contributg to or, mhlbn megningful interracial mtemchons both inside -

and outside the clossroorn setting. The importonce of staff percephons,
attitudes and ochons taken .to acldress onqoinq concerns “were especially
targeted for further inquiry. Fmolly, in ‘cateqory three, we were concerned
w:jh the context within which the programs operate, Reqular schoo! practices
- referregd—to efforts taken to incorporate students inth the requlor school ’
Droqrugjlnd to accommodote the special needs of program. participants.

The .outcome issues correspond to the/ﬁm&horms ldenﬂhed in the'
Crawford case. Ve examined the degree of progress-made in reducing each of
these harms for participating students. Paqst- secondury plnns and

opportunities were qgiven special attention during this investiqqtmn‘. ‘ .
The evaluation jssues provided the conceptual framework for the design

of the evaluation methodoloqgy.: Pret;iminnry plans for samnling,

instrqmenfntim, data coliection, and data analysis methods and procedures
were quided' by these issues as weresthe refinemerts and final adopted .

strategies. __ . ‘
: N . v
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-1982-83 ﬁtuaﬂm lssuvess: PWT and CVPProgum

Evalvation Issves | /
# A, Prdcess Evaluation
oo ) s
ot l. Mechanisms
: a.” What changes have been made in

mechanisms for explaining program
"options to parents and students

during 1982-83? | /

4

Q b. What are the. cherocterisﬁcs of
students chosen to porﬂcipafe"

c. Do program mechanisms result in
students being entolled in -
desegreqated schools? N4

2. ln&ﬁ' raﬂon[D_e'sg?reg'.oﬁon :
- Q. w do policies and procedures inhibit

or cohtribute to indegration?
— |. administration
T 2. classroom
; . 3. extrocurricular
b. What types of services are dehvered
part of the program? " o
C. ot are the perceptions and attitudes
) hool personnel toward the program?
d. Whot additional arrangements have been
underfoken’ during 1982-83 to address
particular areas of concern?
\

3. School Program .
' a. What eﬂorts are made to encourage the

incorporation of transfer students Into
the regular school program?
b. What actions are taken to accommodate_
" the needs of program porhcipcnts"

B. Outcome Evoluaﬂm ..

l. - What progress appears to have been made in
reducing the harms set forth by the Court in

{

L

the Eraho_rd decision?
a. Achievement

- b. Attitudes ,
c. Post-secondary npportunities

» d. Social interoction ,

. - :
) v B ]
Q . . - - . -12- 15

\

.

/

4
Progrom
WY cw
X X

X X
X X
X X
X
X X
X X
X X.
- x X
X X
X L,
- X X
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Smpllng | o '
LT PwWY pmwcn The evaluation of the PWT proqrom focused on. "recewmq

schools", that is, scho&is to which Pw-\f\swdents were bussed. «ln 1982 83 ovell’
dwenty thousand PWT students were attending 137 d?fferent PWT Jecéwmg A ‘
_sck!s, senior high ;chools, 29 jumor h:tjh schools, cmd 88 eleme ary ' o
schools 7 Because feeder patteins’ between schools of various grade  levels were '
of major interest in the study, a somphnq approoch was odopfed which ollowed
" the Team to study th§ transition of PWT and non-PWT students as they

. progressed through the normql receiving school feeder potierns. .
implementation of this linked somplinq strategy beqon with a stratified o
‘random sampling of senior high schools. In order to insure variation in the ’

proporﬁon of recewmq schools. that were PWT ond the racial composmon of
PWT students, t\o percenmge of students in the school that ‘'were PWT and thex
percentoge of PWT students who were Block were used as strohh‘cohon o
dtmenslons Eleven senior hlgh schoo!s were selected into the somple using
this approach. \ '
Then, for those senjor high schools selected into, the sample, a sample of
their feeder junior high schools was drawn. Firtlly, for thoke junior high
schools se!ec'ed a sample of theit feeder elementary schools was chosen.
Feeder junior high and elementory schools were required to be PWT receivmq
schools to be included in ‘the sample. The probability of o feegier school
heing selected was proportional to the oercentoge of its students being sent
.on to a sampled schooi at the hext grade level. For example, an elementory
schdol's prSbability of bemg selected was based on the percentage of its
. students which would be sent on to ‘junior h:qﬁ schools selected into thb PWT
sample. This approach insured that the sampled schools had sizeuble numbers
| of students from their feeder schools sampled at the lower grade levels. It
. " also provided considerable variatidns along the stratification dimensmns used
| for the senior hiqh school sample within the sampled junior high and
elementary schools. Eleven- senior high,” 15 junior high, and 18 elementary
schools, were included in 1he sample for the 1981-82 study. Prior to the
: -s#ort of the 1982-83 study, three of the selecte&elementory schools were
clpsed by the District due to qnderenroument._ This docreasod the 1982-83
‘elementary school sample 1o 15 and the total sample to 41 schools. Table il-2
presents the senior haqh school PWT sampling matrix. Junior high and -
elementory schools were sejected along the same dsmensions. v

¥
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Teochers and school staffs within selected PWT recewmg schoolg wé?e
drawn usmg a stratified random’ sampling approach. The stratification T
dimensions. for teochers were grade level and; ocademic subject matter. Becouse
of the mterest in all levelsjof the educatidnal process, pwotel grades
(5,6,8, and 12) were selectad 4o represent the entire spectrum. Employinq

the same sampling strategy as in 1981-82, English teachers and physical

-education or other non-ocodemic subjecf teachers comprnsed the teacher’ somple

-
-

at the secondory level, ) -
CVP Prog'cn The treatment of the schools involved in the formerly
designated Continued Integration programs (CIP_) lkargely paralleled that
employed for the Enher Voluntary lntédraﬁon programs. A sampie of 23 sc;hools
was selected for porhc;pohm in the I98I-82 survey study and a sample of six

schoo!s, for participation in the observohonol study, Selection of these
schools was performed through strafified random mpling using three
stratification dimensions: grade levels (elementuWor high schools),

participation in the PWT program, and a measure of program intensity. The
latter factor was regarded as particularly important, since services,

.especially those low incintensity, would be difficult to accurately gauge and

investiqote. In order to use the available resources to the best advantage,
the Team decided to resf\ricf the dbservu‘ﬁono{ sample ,fg' "high" intensity
M\'Meosuremnt of intensity level was based on the number of student
participants, with "hoqh" intensity programs having ot !eost\fnﬁy
porhcnpcms in the CVP progmms, "med:um" intensny having 30 to 49
porhcspunts, and “fow" mtensity having less than thirty. purhciponts. AH
elementary schdois that participated in both PWT and CVP were excluded from
this sample so that potential confounding of the two programs would be
eliminated. A random sample of six elementary schools frt;m each intensity
cofegory (see Table lI-3) was selected for study. All five participating
junior high schools were included in The 198} study. 'Threé of the selected

" junior high schools and three elementary schools were' dropped from the 1982-83

study due to low CVP student enroliment, resultmq ina scmple of 17 schoo's.

-
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. - o ‘Combined PWT. and CVP Schoois
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instrumentotion < ' | K . ‘
Table -4 presents the mstrumentohon specmcot*ons for fhe PWT and GVP

/peograms. These specifxcohons reflect the modificafions mcivoluoﬂm issues

p.rewously dtscu;sed in this chopter. CN—— ' - ~
The instruments'used for data collection in 1982-83 were modified to * 4
, sotisfy the spec!fication’i shown in Table li-4. These instruments inc*lude: »
Abstracts:. o - .
. \ Apphcotlon Dota N '
- --Enrollment Data C )
. Site Administrator Gueshommre’ : 4 '

3 Teacher Quéstionnaire
.College Advisor Questionnaire .
Student Post-Secondary Expectations Questionnajre
Student Interaction Observation Form
Published measures for students:
- - - Comprehensive Tests of Basic Skills (CTBS)
3 v - Survey of Essential Skills (SES) . ‘
—~ Distriet Competency Tests .
- Schoo! Attitude Measure (SAM)

The aB'stracts provided information on the profiles of students
participating in PWT or CVP as well as' the racial/fethnic composmon of PWT or
CVP receiving schools. Admjnistrator, teacher and college advisor
questionnaires yielded information on policies and procedures rsloted to
school integration/desegregation, program services, perceptions and attitudes.
of school personnel toward the programs, and actions undertoken duri.nq the

" year to oddress parhculcr areas of concern or to gccommodate the specn'\! needs

of progrom participants.

The, Student Post-Secondary Expectations Questionnaire was used to assess

< students' post-secondary plans and opporfunities. The Student Interaction

Observation Form measured the quantity and quality of students' integrated

- interactions outside the classroom setting. The District odministered tests
(Cornprehens;ve Tests of Basic Skills, Survey of Essermal Skills, and District
competency tests) were used to measure student academic achievement and the
School Attitude Measure (SAM) was used to assess students’ attitudes toward
school. ‘

~
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Table 1I-4

PWT Program .’

-

1. Mechanisn‘is

a. What changes have been made'

Content and media -

District Documents

; hatnlmnt.tlm Specifications:
Evalusticn ssues Addressed Varisbles Myasures Data Seurce
¢ ~MN : .
- <\ ) 4 ) )
" A. Process Evalustion ‘/
. , I Py ;

District’ and "

in mechanisms for explaining of program infor- Questionnaire™ o schoo! admin-
program options ta parents mation dissemination ) istrators
‘'end students during 1982-837? : ) " ‘
bk, What are the characteristics Race/ethnicity | . Abatract .1 District
. of students chosen to ' Sex -~ ' _ '~ documents
participate? Grade level ;.
c. Do program mechanisms ’ h Race/ethnicity Abstract District
. result in sﬁxe‘nts being - Sex ‘documents
enrolled’in desegreqgated Grade level
. schools? , _
: | t .
2. Integration/Deseqgreqation .
’ -~ ' ‘ . ’ ‘ ' K .
a. How do policies and Administrative . Questionnaire Site administra-
procedures inhibit or ~ policies/procedures tors
- contribute to integration? Classroom practicgs , Teachers
' ‘ Extra-classroom
‘ practices
b. What t:ypes of servncés are Nature of services Questionnaire Site administra-
_ delivered as part of the Intensity ) Co tors
program"' . . Duration " } - * Teachers
ﬂat' are the perceptions Attitudes toward Questionnaire & Site administra-
ahd sttitudes of schobl program | tors :
* personnel toward the i Teachers .,
program? . e > : ~ .

24
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N . students towsrd other
ERIC £ sthaic geoups, | .

_relations

o A /‘ - » { )
. .
. Table H-4 inugd) N
J e ‘ Instrumentation Me.tlun
. ) ¥ .
' .
Evalust .Addressed Varigbles Measures Dets Source |, -
. ] - 0 —if T
d. What additional arrangements Areas of cencern " Questionfaire ~ - Site administra--
. have been underteken during Action undertaken ' : tors
. 1982-83 to sddress particular - "Teachers
. ) : areas of concern? ro- _ o
3. School Progrem - : o _
a. w'hai efforts are made to Administrative Guestionfairy . Site administra-
encourage incorporation of. policies/procedures tors
: transfer students into the " Clagsroom practices Téachers
regular school program. X - . ‘
L b. What actions sre taken to \Adminlst_r.ath'te Ques'ti'o'maire - Site administra-
w o ~ accommodate the needs of policies/procedures - ‘ tors N
proPram participants? . Classroom practices ’ , > Teaetlera >
_ _ \ DR
» Be Outcome Evajustion . )
1. What progreso appears to have - - _

" been made in reducing the harms * R
set forth in the Crawford . _
decision? &

: - S :

L] [ . . ] . o+

) Niavement Basic skills SN SES, €CT8S Students

: . , - (reading and math) | 3

1 b. Attitudes Student attitudes SAM Students .
.¢. Post -aecmdgry Academ prop‘a;"atlon o Compctency tasta fgtudei:ts
opportunities - Post -setondsary/ : Guaatiomaira Students
. eligibility ” * .
4 yPost -secondary Questionnaire Stugents .
expectation . ‘ ‘ 'l‘ :
. d. Soclal behavior of _Student inter-group Observation form ‘

Schools

- --'u-—-nun
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Anclysis

*
e
3

-

~ Data %ollectim was mmoqed by the LAUSD Reseuch nnd Evuluohon Bronch
staff. These activities were conducted from December throuqh June, as N

| summarized by the schedule presented in Toble H-S. Bneﬂy, these tasks

mciuded' : J

¢

comptetmn of obstroct forrm;

-

. stu‘rt-up tasks mvolvmq notification of the somple and
* preparation for data collection; . o Cv

dnsfribunon, collection, and quohfy control of site '
Admnmstrofor, Tencher, and College Advisor questionnaires;

completion of observoﬁons at each sub-sample school for each
specified setting on two separate days;

e dtstnbuﬁon, training, collectmn ond quomy contro! of
School Attitude Measure testmg, and Studenf Posf Secondary
Expectation queshommre; :

. colfection of school-level (by grade) s Symmaries of CTBS and SES
- scores and competency test resulis.

‘«f

The Qoture of fhe&ulysgs was largely des;cripﬁve with a heavy reliance

on frequencies, cross-tabulations, and meosures of central tendency and -

dispersion. Measures of association such as correlohon were used to help
identify factors related to program success. Where upprbpnote, comparisons
employing techniques such as t-tests or analysis of veri\mce were used.

in the reporting of the results, every effort was made to provide concise
ond readily undersfandoble statements of the findings. Charts, graphs, and

ofher figures needed to convey the analytic resuvlts, were used as oppropnate.
. _\ - ' ~

-

-
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. + Questionnaire . ‘ o - Aprll

. Toble .5 -
’ . 1982-83 Duta Collection Schedule for
) ) ® . , m . o
Complet obstra::,ti of : N . ' : -
archival data : Dec.- Jan. | May - June
Prepare intraductory \

. letters.to region -

superintendents , " Feb.
Order SAM materials Dec.. ' '

Prepare mailing. labels
and other ancillary data

collection materials Dec.- Jon,
Schedule sites for
. observation Jan.- Feb.
A Train observers -  Feb, . B
" Send introductory lettess - -
to region superintendents .
and principals of y
sampled schools ' Feb, . )

Distribute and collect Site
Administrator, Teacher

and College Advisor ‘ M'lg-ng} - Aprit

- Questionnaires

Conduct obseivations

Administer SMJ\ and Posf-
Secondary Expectoﬂm

Maintain quality ccntrol

of the administration of the
quedtionaires and SAM and
prepare the materials for

kevpunchlnq. : o : -~ ML

Collect Distnct
summaries of
achievement data

e




i ?hopfer n contoir'ts the finding.v and reoonmendoﬁ::os resulting from our
review e PWT and CVP progrmm The mformoﬁon in this chapter’is
presented in four sections which correspond to the evdluation issues
summarized in Chapter i, Toble -1, Section one considers the questions
relofed to changes and effects of program mechomsms. Section two reports the
a effects of school policies and practices on stud&nt interactions as well as
efforts to mcorporote participants into the regular school program. ~ Section
three reviews the progress made in reducinq the harms of roc:ohssolotion. As
a result of the changes occurring throughout the District durmq fhe past

three years, the mo]or focus of our analysis was. on ‘program mechanisms dnd the -

effects of .changes over time. Section four presents o summary dnscussaon of
“the findings and recommendations. . .

Mcbmguhovehenuudeinmckmimformhlnhgmmm
'o parents and students during 1982-837?

' Opportunities to. apply for PWT.and other Voluntary Integration programs
. are provided dufing the spring preceding the school term. The 1981-82 interim
PwWT evaluation report indicated that the primary vehicle fo? informmg parents
and“students about the PWT progrom was the application brochure. Additional
information was prov:ded through parent meetings hosted by sending schools,
‘ although a very small percentage of parents (5%) ond students (4%) reported
ocwony attending these information sessions. |t wos ‘also reported fhat very
few PWT parents and students were aware of other opnons available to them
under  the Voluntary Inquoﬁon programs.
In .1982-83 the Dastnct developed qa one poqe ﬂyer and an informoﬂon
brochure called “Choices", which contained a description of PWT and Magnet

- .progroms, including the names, addresses and phone numbers of all contmumq

magnet schools and cenfers, application procedures ond deodlines, and a smqle
1983-84 owticoﬁm form for th(e PWT or the Mognef progrm (See the
Appendnx ) B ‘

a2 R 9~
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| The Sne page flyer in Enqlish and nish, was given to every studentin

the District, Overcrowded and predommonﬂy Hispanic, Black, Asian and Other

non-Anglo (PFBAO) s‘chéoﬁ‘reeeived a *Cholices" brochure for each student

enrolled. Alf other schoels received a basic allotment of 200 brochures in
-Enqhsh and the requested number in Sponish, to be given to stydents and
parefits only upon request. (This procedure was later revised so that a
"Choices" broi:hure was made available to every student.) Information meeti'ﬂs
for parents were not heid in Spring, 1983.

The "Choices" brochure contained 18 pages, includi tpe_hpplid'otion and
instructions. One page was devoted to wquestions and answers about PWT" while
I'S pages were used to descnbe the vorious options available under the Magnet
School programs. District personnel ‘stated thdt not much additional
information could fave been added about PWT. They also felt the brochure
produced many itional oppllcofions for the Magnet programs. District
personnel also reported that some parents had difficulty undefstondmg the
single PWT/Magnet application, and consideration was being given to returning
to a separate application for 1984-85.

‘Nhile some difficulty was noted with the single "Choices™ brochure ‘and
upphcohon, the advantage for parents and students of having available -
information about all student integrotim options was viewed as desirable as
an aid to parents and students. The foﬂowinq suggesﬁons are offered as an
alternative to abandoning the ‘single brochure and for improving the existing
,f mechanism. These recommendations encémposs the introduction, overall .
reodobility level, attention devoted to the Mognet programs «§. PWT, and the
comptexify of the oppllcction. s ’ | '

The question and anidwer format was o useful vehicle for presenting bo;ic' a
information about the PWT prébrnm. Perhaps on introductory section setting a
context for the pgrograms and explaining the brochure's contents would enhoncé
parents' understondh\g of how best to utilize the information.  The section
might begin with a brief overview of the Disfricf‘s philosophy with respect to
- student integration options, o summary description of student integration
options, nnc.! include a "How to Use this Bookiet™ section. , to- v

.
s

.



. .“. )

B

In order to detefmme the reqdinq !evel of "Choices" a readability

“analysis of the Enql sh version was conducted using the Dole-Chall and the
'Flesch readability formula. ' The onolys:s focused on pages’ 2- & in the

section titled "Questions and Answers about PWT and Moqnets . These pages
contained basic’ information about the programs.  The analysis of the PWF

porhm of ‘the brochyre revealed that fhis' sechon was written at obout the
eleventh to twelfth qrade reading level. This'may have contributed to the

- difficulty parents had in understanding the brochure. It is recommended that

the District field test future versions of the Qrochure using a sgmple of
parents tddetermine presentation clarity and the readobllny level of the

moterm!s. - N o

The reloﬁ'vely' small amount of space devoted to PWT in the brochur‘e 'hos
already been noted. Similarly, the single page flyer was all about magnet
school choices so one is hardpressed to determine where PWT fits in. An |
unintended outcome moy'be that parents could ‘interpref this as the Districts
favoring magnet schools over PWT schools @is an integration ophon. Infor-
mation about the character of PWT receiving school environments and (
educational program offermqs could be prov:ded. These issuves could be ‘
pursued during the development aond field testing phase of the @xt hrochure.

In addition to the rendob:hty level, cons;derohon should be paid to the

.complexity of the single application. The multicolor approoch was helpful in

distinguishing the PWT program from the Magnet program, However, purents
should be queried regarding the cfunty of the questions and the accompanying
instructions as well as the format. With respect to question {2 on the
application for PWT, only, (see the Appendix) what does o parent do if more

-than” one child in the family is attending PWT receiving school(s}?

{ -

What are the chcrdcterlsﬂca of atudenf: chosen to porﬂclpcie?
Tabtle -1} presents the composlﬂon of the PWT program by rocm!/ethmc

: groups. Of primary mteresf are fthe changes;in enrollmenf over time. Thus, -

Table lli-1 includes enroilment data for the three-year period 1980-83, as
well as chonqes in enroliment by year. The foliowing changes are notewonhy.

- . ‘ ¢ . §

-

Dr. Alan Crowford of the Culiformo Stote
r conducting this onuiys;s.

Fe would like to tha
University at Los Angeles
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e Over the three year period, the program increased in total enroliment
by nearly 50%, from 13,812 in 1980-81 to 20,686 in 1982-83." The enroliment
mcreqses varied considembly from yeor to yeor.. Neorly three-quarters of the '
increase occurred between the first and the second year, when the
enroliment grew to 18,876, as compored to less than 10% growth between the
second and fh:rd year. :

o While euch ethnic group's enroliment increased during 19&)-82 there ’
was significant variation among the groups. The largest increases were
registered by Hispanic (169%) and Americon Indian (127%) students, -
respectively, followed by Asian (86%), White (43%), and Black (24%) students.

e Black students had the largest enroliment (13,229) although their

Y, percentage of total enroliment actually declined from 77% to 64%, with

virtually no increase in enroliment from, 1981-82 to 1982-83.

e The proportion of Htspamc students .nearly doubled from anly 14% in
1980-81 to 26% in 1982-83. Whrle most of this increase occurred in the first
year (302%) there was also a 33% increase between the second and third year,

, representing nearly three-quarters of the total second year increase in the

program. )

» The increase in Asian student enroliment was relatively even over the
period covered, slightly more than 400 in each year, representmq a relative . -
mcrense of 44% and 29%, respectively. Together, Hnspomcs (72‘%), and Asion

(22%) students accounted for nearly all of the increase in the 1982- 83 program
enrovment. '

e The total increase in American Indian qudents occurredhin 1981-82,
whereas most of the increase (86%) in White students occurred in 1982- 83.
Each of these groups represents approximately one percem of the total
program. 7 -

e Tabte 1.2 and 111-3 show where enroliment changes occurred in the
progrom. The datao are presented by rociowefhmc group and by grade level.

' These tables show enroliments at the elementary, junior high, and senior high
livels for 1981-82 and 1982-83, respectively. Enroliment data were not '
available by leve!l for 1980- -81. The tables also give the enronmem at each
level as, a percentage of the total enroliment.

- .
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Composition of PWT Program L |
By Racial/Ethnic Groups 1980-83 .
infilon  Asion  Black Hispanic White = Total
1980-8 @ .. 950 - 10,660 1,972, 170 ° 13,812
* 0.00 0.07  0.77 0.1 . 0.0l 1.00 .
1981-82 S 136 1,370 13,192 3,991 187 18,876
: ' 0.01 2 0.07 0.70 0.21 0.00 . 1.00
1982-83 136 1,769 13,229 5,309 243 ' 20,686
- 0.0t 0.09 0.64 0.26  0.0! . 1.00
. 81-82 Increase as B ' s
% of 80-81 Envoll.  126.67 44,2 23.75  102.38  10.00- 36.66
82-83 Increase as | ' e :
% of 80-8I Envroll. 126,67  86.21 26210 169.22 42,94 49.77 -
82-83 Increase as | |
% of 81-82 Enroll. 0.00 29.12 0.28  33.02  29.95 9,59
81-82 increase as ‘
% of | Yr. increase 1.50 8.29 50.00 = 39.87 0.% 100.00 ,

82-83 Increase as  * | | o |
% of | Yr. increase  0.00  22.04 - 2.04 I}(az 3.09  100.00




~
o Comparing overall figures, it is interesting to note that program

enroliment increased at the elementary and junior hsqh school levels and
decreased at the senior high school level. Whereas 40% of the program !
enroliment was at the senior high school level in 1981-82, only 35% of the PWT
* students were in senior high school in 1982-83.. On the other hand, the
percentage of elementary students increased from 18% to 22% and junior high
school students increased from slightly less than 42% to slightly more thon
" 42%, although the absolute number of junior hsgh students rose by only "700.
e As was noted in last year's report, ethnic enroliment vdries
. considerably by school level., Over 86% of the Asion enroﬂmenf was in
| secondary sthools ond over 51% was at the junior high schoo! level.
Similarly, nearly 82% of the Black students were enrolled in secondary
schools. However, they are evenly dw&ded between the junior high and the
senior h:};h school levels. By contrast, American Indian (43%), White (44%),
. and Hispanic (}8%) groups have a much larger proportion of students enrolled

e

ot the elementary level, although in all coses it is still less than, half.

» These enroliment trends would suggest thot as overall enrollment
continues to increase at the elementary and ]umor bigh school levels and
decreases ot the senior high school lgvel, Hisponic and Asian gtudents will
represent a larger proportion of the total program enrollment. Conversely, -

v <

~.  this trend will reduce the percentagq of Black students.

Domogrmmlmrmnmmummuhw
scheols .

. - Table Ili-4 contains the mcm!lethnic compaosition of sompled PWT
recemng schools and PWT students by school level. This table shows ttw meon
percent and st\ndord deviation for the enrollment of American lndion‘, _
Asnon/Pocmc isiander,, Black, Hispanic, and W‘hlte students in the PWT ¥
receiving schools and in the PWT population within the schools, At each >
,"level, the mean percentoge of White students, and the combined pefcentage of »
PHBAOQ students fell within the 60-40% range, established by the District as a
desegregated environment. Thus, it can be concluded from this table that, on
the average, PWT program mechanisms result in students being enrolled ing-
desegreqated schools. This finding is consistent with that con{oined in the

¥

+ interitn.repor! on the "WT program,

.-27- ) . .




Table W-2

Composition of PWY Program: 1981-82
By Racial/Ethnic Group and Level ‘
Indian Asisn ‘. Bisck Hispanic  White Totel
Elementary 27 180 1,933 1,260 . 57 3,517,
0.01 0.05 0.5  0.36 0.0z 1.00
) , ' '
Junior High © 59 615 5,673 1,588 108 - 8,043
| | 0.0l 0.08 0.71 0.20 .  0.0) 1.00
Senior High 50 575 5,923 1,118 ° 55 7,721
0.00 . 0.07 - 077 0.s 0.0l 1.00
Total 136 1,370 13,529 3,96 220 19,281 .
o 0.01 0.07 0.70 0.2 0.01 1.00
L) - . e -}%?i N
Elementary/Total 19.85 13.14 14.29  31.77 25.91 18.24 -
Junior High/Total 43.38 44.89 41.93  40.04 49.09 41.71
Senior High/Total 36.76 41.97 43.78  28.19 25.00 40.04
Secondary/Total 80.15 - 86.86 85.71  68.33 74.09 81.76
1} ,
. 3
J .
-
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Tabie -3 :
tion of PWT Programs mz-as
By lol/Ethnic Group ond Level

~ T ‘ n
B ) mlamrj'" Asion  Block Hispanic  White  Total
. . ‘ N ‘,
Elementary 59 241 2,123 2,064 106 4,593 .
: - 0.0l 0.05 0.46  -0.45 ~ 0.02 .00
Junior High - W 909 5,646 2,056 , 88 8, 743
| 0.01 0.10..  0.65 0.2 0.0l 1.00
Senior High | 33 619 5,460 1,189 49 7,350
- - 0.00 0.08 0.7  0.16 0.0 ..  1.00
- o
Total 136 15769 13,29 5,309 243 |, 20,686
0.0 0:09 0.66  0.26 0.01° - 1.00
£ e X | . . | :
Elainmmﬁom © 43,38 13.62 16.05 38.88  43.62 22.20
w:. ) : ' . -
Junior High/Total (- 32.35 51.38 42.68 . 38.73  36.2l 42.27
. - ’ ) . » -
Senior High/Total  24.26 4.99 41.27 22.40  20.16 ¥35.53
Secondary/Total 56.62 = 86.38 83.95 61.12  56.38 77.80
b Y
—29-
36
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| Table M-4
» ] Racial/Ethnic Composition of Sample ‘
Permits With Transportation Receiving Schools and

\,_/_" | PWT Students by Level | -

Elementary (N=15) -+ Junior l-igh (N=15) | Senior Hgg(ﬂdli
Total Sehgol . ~.PWT Studenits ' Total School | PWT_ Students “Total School PWT Stnde'nu_
. RgclallEthnlc Mesan | Mean s Mean . Mean Mean - Mean

. Group Percent SD Percent * SD Percent SD Pércent Percent SD Percent SD
(American Indian .36 .45 143 1.95 72 .88 31 . .36 } 300 a9 .1 sz
~ Asign/Pacific o - - . ‘ '."f". _ o ' e
& Islander 7.63  3.66 4.25  6.23 9.00  5.55 9.76 16087 8,10 3.65 10.56 15.10
7 Btack 8.91  6.00 45.85 39.11. 17.711 10.21  6l.61 .. 30.85 17.23 10.13 611 29.01

Hispanic 25.51 12.98 47.95 36.28 22.76 8.91 27.11  21.60 :18.&7" 10.66  19.16 17.77.
White - 55.62 11.33 52 1.49 'asgia 7.32 1.24 1:93  55.90 9.52 1.60 "2.55. -
4 -
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in addition to reviewing the sample schools' data, a-school leve!
analysis of the enroliment of all PWT receiving schools was conducted. .A
summary {,ﬁ the results of this analysis is presented in Table -5, This
table shows the mean pércent and range of 'Nhite enrollment in all PWT

receiving schools by level. The table also gives the.number and proportion of
schools falling above, within, and below the 60-40% desegregated range.

e Overall, 97 of the 137 PWT receiving schools (70%) fell within the 60-40%
/" range, 31 (22.5%) fell above the range and nine (6.5%) fell below this range.
/ Two of the nine schools fell considerably below the 60-40% range while 15 of - /

the 31 schools were ssgmflconﬂy above the range and had White enroliments in
excess of 70%.

- : -

wawmwmmmmmmmmmm
Porticipation

This secﬂon examines the relcmonship between school policies and

practices and PWT and reslﬁem student interactions as well as their effects
on the participation of PWT students hnd their parents in school activities. T
Teachers and odministrators at PWT receiving schools provided information |
regarding their perceptions of these iisues. The results are organized and
rebor‘ted .according to the quesﬁons outlined in Chapter.ll. Where
oppropri’ke, the findings are compored to those reported in !98!-82
-~ ~ Table' IH-6 summarizes administrators' reports of school procﬂces

related to student intergictions". Administrators were asked how student

_interactions were determined at fbelr_‘school in settings oufs.ide the

classroom: whether by school-wide policy, discretion of school persomnel, or

students. The findings confirm results reported in the interim report. At -

the elementary school level, schoo!-wude policy ten to determine student

mterocﬂons; whereas at the secondory schoal level these tnieiucﬂons are ’ R

left to the discretion of school personnel and to the students themselves.

This finding is consistent with the notion of giving more responsibility for

social interactions to the students as they become older.

| Admhnistrator,

. schoo! persomne could posit'ive

schoo! in settifgs external to ¢

.on the extent school-wide procedures or

influence integrnfed student interactions at
classroom. Their responses are summarized

in\sscﬁon uiyh The results are based on o five pole scale
. »
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- | Table IS
Pcrnlts With kaniﬁnte Enroliment
", of Rnulvhg
. r—’ [

1 - " Percent. White

/ 0-39%  A0-60% . - 100% _ R ‘
vl f % f % f % Total- Mesh  Range.
Elementary 5 57 S8 659 25 8.4 8  54.8 27.4 - 75.9 -~
Junior High 3 -103 25 . 8.2 I 3.4 29 488 235:724
. - . ! .AT.‘ : | \‘1‘ I ¢

. - ) . . . . .
Senior High | 4.8 - 14 66.7 5 .23.8 20 56,0 37.0 - 75.6
Total 9 652 97 0.3 3 2.5 137
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%
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where wyn :Jitﬂe influence and "S" = great influepce. '  Again, the findings '
are. consistent with the interim resuvits. Second ,odminlstrotors., on the
average, felt that. school policies or personnel did have some influence on
. students' interactions while primary school administrators felt the influence
of school-wide procedures or persomel was even stronger.
Jdmimstrctors were usked to identify actions undertaken.at their school
to encourage interaction among PWT and resident ‘students in a variety of non-
classroom settings. Five actions were listed, ronging from assignment of
ksmdenm to ocﬁviﬁes to restructuring the physic'aI plant. Section "C" in
Toble Wl-6 gives the nomber and proportion of respondents who indicated ,.Z
taking each action. The action reportedly taken by most administrators was to '1‘,‘3 »
actively recruit students to participate in organized acfivhies. Eighty -
percent of jupilor high, 79% of senior high, and 72% of elementary school
sadministrators indicated-having actively recrum/& PWT students to porticspate C
in organized schoof activities. . The next most frequently reported activity '
# : w;as‘ the assignment of students to particular gﬁmes/cc,ﬂvities, however ther¢ o
_ was much variation by school level. This action was taken by nearly three-
‘ fourths of the elementary school odministrators, 50% of the junior high, ond .
slightly more than a quarter of the senior high school administrators. As |
students become older, they are less likely to be “ossigned" to activities by
school personnel. - -
| ~ Inservice troining of schoo! personnel was the third most frequently
reponeq action. Agoim, the response rate.varied inversely with the school -
level.. Forty-one percent of elementary school administrators .reported taking -
this action compared to one-third of junior high and only 21% at the. senior o
high school level. On the other hand, while the absolute frequencies are
. small ot a" levels, the number of administrators reporting a modification ‘of -
school policies to encourage interaction among PWT and resident students — !
increased as the grade level increosed. Four times as.many secondary school '
odministmtors reported taking this action than elementary school adminis-
1rut0rs. .

In summory, most school udminlstmtors recognize the need to be prooctwe
regarding the interaction of PWT and resldent students. * The primary focus of
this action is on the students themselves ond less on school persomnel or
policies. Although the proportions vary slightly, these trends are consistent

with those contained in the 1981-82 interim report.




ﬁ-p' W=u (=i
Man' SO Mean. SD  Meam

! ‘ . i . . *
A Focm IMlng lmm
" Recess/nutrition . . L3 0.0 2.57 0.8 - . 2.53 0.87
. Lunch/cafeteria © . Las 0.81 0.80 2.53 0.87
Lunch/outside eating area I.66 0.8 2,43 0.9 2.53  0.87
tunch/playground 1.3t 0.70 2.25  0.89 + 2,47 0.92 |
B. Qnull rcﬂng of school. polic'lu " ;
! on student inter-
octln in Qinp outside the .
classroem ] 4.1 0.7 3.50 1.20 3.47 0.9

action ameng PWT ond resident  Frequency % mei Frequency % :

students outside of class at .
. Assignment to porﬁculor qamesl o :
. activities o gom 13 72.22 IS - 50.00 5 26,32
‘Active recrvitment for organized o A | o )
activities | | 3 12,22 24 80.00 15, 7‘8.9‘5
Inservice training of school ' - N L
personnel A 8, 4.4 10 33.33 4 21,08 |
Modification of school policles ' | 5.5 & 1333 & 20,05
_ .. Restructuring features of physical T B
setting 1 .55 0 oo o 0.0
. Other | , 0 000 | 333 2 10.53
. o . . . . ‘ , o ,...
3

. , . . N ! ) ’
*. Note: | = none or almost none, 2 = few, 3 = some, 4 = many, 5 = all or almost. all

’ V ’ ‘
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‘ Administrators were asked to identify activities or services provided at
their school to meet the social and academic needs of PWT students. Elgven
types of services were listed and respondents were asked to check all that
were provided at their school. Table Hii-7 summarizes administrators’ -
responses for each service or activity.! The fréquehcy and percent of positive '

" responses are given for each item. b
- F Administrators were asked to indicate whether a needs assessment was
- gonducted. Responses waried by school level. Half of the elementary school
administrators, two-thirds at the junior high school level, and nearly three-
fourths at the senior’ high school level reported conducting a needs |
assessment . ) o . L

Four items related to academic needs were included. At the secondary
level, activities to meet the academic -needs of PWT students were a priority,
particularly for senior high school odr;\inistmtors. Guidance and counseling.
was indicated by 100% of the senlorrhigh school odmi.nis rators gnd.ov_er 90%
percent at the junior high school level. = Similarly, tut ial services were
listed by over 94% at the high school level as compared to 73% of the junior
high school respbndents. . Curriculum enrichment wos“ noted 67 over 84% of the
senior high school odgrﬂniétmtors, ‘while specint;zed instructionatl approaches

P were inﬁicoted by less than 50%. This-relatively low response rate may
reflect ‘a lack of information about this activity. - ' '

«  Academic activities were also reported by a majority of elementary school
administrators. Tutorial services had the highest response rate of 77.9% )
followed by curriculum enrichment with a 72.2%. Over 60% of these
administrotors also identified specidllzed instructional approoches ag well as
guidance and counseling. ' . '

In summary, thg academic needs of PWT student‘s appear to be o p}iority
for administrators at all levels, but especially at the senior high school
level, with most administrators indicating having implemented specific
activities to meet-the needs of PWT students. _

Administrators were questioned about the provision of activities directed
at the social adjustment needs of "PWT students: special activities #o promote
intergroup understanding and acceptance, a buddy system, additional
supervision, and special interaction activities. At the élmntcry school

| /7 level, these activities were indicated by fewer administrators thon ot the

a3




. -7 :
Administrotor Vof Schuol Activities

- *
(N =8) _(N=30) (N=19)
Service or Activity -*l?m % Frequency % Frequency %

. — . . ‘ _ -
Needs assessment | “ 9 50,00, . 20 “.67' 14 73.68
Special activities to « | ’ s

promote intergroup N \ ¢

.understanding and . | : : N . ‘

acceptance . 10 55.56 23 76.67 15 78.95
Inclusion in formal | "‘""/. T o

evaluation '3 33.33 16 53.33 8 52: 11

~ Buddy system | 10 55.56 9  30.00 5 26.32

* Tutorial services | W 77,79 2 n» 18 %.7
Curriculum enrichment 13 722 .. 19 6.3 - 16 sh2l
Specialized instructional : , | ) '
" approaches ST 61.11 13 83.3% 0 s2.63
Auxiliory transportation s 2.2 8 9.3 18 9.7
Guidance ond counseﬁng Ir - 610 28 93.33 9 100,00
Add{tional supervision 6 33.33 £} 76.67 14 73.68
Special interaction | ' ' | |

. activities * 12 66.67 . 25 83.33 17 89.47

Other | | W€ am s 13.33 3 15.79
. ] s
\
A\




~“~

secondary level. This may ln‘dicote*'o somewhdt lower priority given t&socio&
adjustment needs than to academic needs at this level. Nearly twog-thirds of

the element administrators reported special interaction activities and over
half reported gpeciol activities to promote intergroup understanding and

acceptance and uhlizmg a buddy system. Only one-third reported the need for -

additional supervision. . .
’ Social adjustment needs were more of a concern to secondary school
administrators.- Over three-fourths of these respondents indicated instituting
special activities to promote intergroup undersfdnding ond acceptance,
additional supervision, and special mierochon octivmes. The very high
number indicating quidance ond counseling activities (100% in senior high and
93% in junior high.schools) may also indicate a concern for the sociol needs *
of PWT students in addition to th;}r need for academic udvi;emént or simply
reflect the availability of resources at this level.

Administrators' responses were compared to the reports of a similar
sample of odmmistrotors to the same queshons last year. Overon, there were

ronly slight differences in the responses of elementary school administrators.

On the other hond, secondary school administrators reported a substantial
increase in activities for PWT students. Higher percentage responsed were
indicated on eight of the || response categories. ‘The differences were
especially noteworthy for tutorial services, where junior high rates rose from -
42% to 73% and senior high school rates increased from 76% to nearly’ 95%.
Similarly, curriculum enrichment was indicated by 8@% of the senior high
school admm:strotors in 1982-83 os compored to only 52% a year ago. These
trends ‘denote an increasing awareness among secondary school administrators of
the need to provide special academic support for PWT studenfp

The projected increase in the size of the PWT progrom in 1981-82 ond the
changing perceptions of recewing school teachers toward these students led
the Team to reconmend ¢ review of inservlce cﬁ.ﬂwﬁes for PWT recen\f/mg

(schooi teachers, particularly at the secondory leval. We further recommended:

- that, where necessary, these octivmes should be
activities related to the needs of PWT students ond
were suggested for possible inclusion. Table IH-B pres fs_gdministrn?ors'
reports of inservice traming related to the PWI progront for staff. The
topics recommended in the 1981-82 interim repoﬂ provided the fmme of

rents. Specific topics
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Junior High Senior MHigh
. _ .
f % f % f %
—

PWT Program (objectives, .

participants, etc.) - 7 37 21 70 16 84
Strdtegies for promoting

intergroup understanding " 61 19 63 14 —~ 73.7
Methods for diagnosing needs -

of students from diverse '

bpckgrounds s -y T 61 16 53 9 47.4

- 5

Strategies wetinq indi- .

vidual need$¥® of students

from diverse bSackgrounds 5 a3 19 63 12 63
'None ‘ o o0 2 6.7 I 5.3
Other 0 0 4 i3 2 10.5 .

4
\
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- 46



Ca : , ,
reference. Over 95% of the respondents reported ccndt;cting some type of

«  inservice program covering at least one of t recommended topics, and most
indicated ‘covering at least three of the fourXopics. Strategies for meeting
the individual nee@s of students from diverse backgrounds and for promoting
intergroup understanding were reported by over 60% of administrators at all
levels. A high percentage of junior high (70%) and senior high school (84%)
administrators indicated covering information about the PWT program.

Administrators and teachers were queried regardingyactivities or services
for staff to better meet the needs of PWT students ond to incorporate them
into the requiar school p;o'gmm. Seven types of octivities were provided as
options with respondents being able to write in other activities as
appropriate. 'Tubles -9 and summarize administrators' and teachers'

reports of these ocﬁ\;iﬂes, respectively. In general, administrators

indicated more frequently that activities occurred than teachers reported

participating in these activities. This is not too surprising in that some

activities are probably limited to non-teaching persomnel. For exomple,

inservice trqinind for staff was reported by over 70% of administrators at all )

levels. Yet, relatively few of the sampled teachers reported participating in
. inservice tgining on the needs of PWT students, with responses rongirig from a
high of 27% of senior high school teachers to less than 14% of elementary and-
13% of junidr high school teachers, respectively.-

All of the elementary and junior high school administrators repor ted
visiting successful PWT progroms ot other schoo'ls as compared to only 21% of
senior high school administrators. Very few teachers reported having this
opportunity, none at the elementary level, only one percent at the sgnior )
high, and 3.5% at the junior high levels. ' '

f.lementory teachers and administators were more likely to correspond with
PWT parents than their secondary counterparts. Elementary teachers
reportéd participating in staff meetings to share successful strategies ot
twice the rate of sehior high school and three times that of junior high
teachers, respectivély. These trends are similar to-those found in 1981-82.

K is also interesting. ta note that all of the e(ementory school adminis-
trators reported at least one odditional activity as compared to only 10% of
junior high and 15.8% of senior high school administrators. ' '

5
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. Toble -9 e
PWT Receiving Schools: Administrotor \
~ Reports of Staff Activitles =

F
— _ ‘ . bl
A W -.léi‘ﬂ; K1) 's"("‘:'d’) _
L | | Frequency % Frequency %  Frequency S
Ly ’ ‘. ‘
Stoff Activities Provided: ° ‘ <
~ Inservice training 13 72,22 31 - 70.00 15 - 78.95
Visits to successful PWT prégrams 18 4" 100.00 30 100.00 4. 21,05
Tour of sending areas R A N | ' ¢8r 26.67 P 7 36.84
Meeting with sending school
“faculty 2 . 5 . 16.67 2 -10.53
Lénquaqe acquisition program 7 38.89 5 .|‘6.67 ' 5 2@
Sample letters to PWT parents 12 66.67 4 h6.67 8 42,114
Staff meetings to share St;ccessful . | A | -
strategies ' 10 55.56 16 ° 53.33 10 52.63
‘Other 8 100,00 31 1.0 3 15.79
‘ p
- , '

‘:ii, i",” -
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: lee lﬂ-lO '
Yeacher Reparts of Participation in
N PWT Ralafed Activities
o . {
* __(N=58) S N s 1AD (N =)
= . - ‘ : . : ) :
PWT Reloted Stoff Activities Frequency % ‘Frequency %  Frequency %
.—5!.
Inservice training on needs of PWT : _ x
students : 8 13.79 18 12.59 26 27.08
Visits to succe®$ful PWT progroms 0 0.00 5 . 3.5 e 1,08,
. . ‘ e ' I
Tour of sending school oreasx . 3 517 10 6.99 1z 12.50
Meetinq with. sendlng school | : R ‘ :
faculty \ | 1.72 i 2.80 L2 2.08
Longuage acquisition proqrom 6 . 10.35 6 4.2 7 7.29
Distaibution of letters to PWT . | " | .
parents , 42 72.41 46 - 32.17 21 21.88
Staff meetings “ - Y 3 2098 3 31.25.
. . - ) ’ : 4 o .
Other | 3 5.17 4 2.80 4 4.17-
f
o Ve * .
X‘g ? - . -t ) v . . ‘ 49
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Teachers were asked to indicate classroom practices used to meet the
academic and social needs of PWT students. Théir responses are reported in
Table 1H-k1, Thu'teen different classroom procﬁces were included. These
practices were :denﬁcol to those included :n the:1981-82 survey of teachers
and sought to identify practices designed to address students' academic and

social needs. Thrée of the practices primarily address students' academic
needs: tutorial arrangements, curriculum enrichment, and specialized
instructional approaches. In each of these instonces, elementary school:
teachers responded at }teorly twice the rate of secondary school teoéherg.

it is of interest to note that elementary teacher responses are similar .
to ﬂ;ose given by elementary school administrators to a similor set of
questions (see Table lli-7).  On the other hand, the proportion of secondary
" teachers who reported utilizing these closfroom practices is significantly
lower than the proportion of secondary administrators' reports of these
activities being employed at their school. For exomple, only . 19% of ;umor
high and 33% of senior high school teachers reported utilizing tutorial
arrangements in their classrooms. Yet, 73% of junior high and 95% of senior
high school administrators indicated these services were provided for PWT
students at their school. The discrepancy in response rates moy‘ﬁe due to
severa! foctors. One plousible_ explanation is that tutoring is more likely to
be "centralized" at the secondary school level with arrangements made by  “
administrative personnel; or that tuthoring is focused on classes not
represented in the teacher sample (methémoﬁcs, science, etc.). Similarly, as
compared to administrators' responses, significantly fewer secondary teachers
‘reported enrichmg their curriculum to meet the needs of PWT students.

Several of the ‘classroom practices (mixed seating or grouping
arrangements, interactive activities, cooperative workgroups, a buddy system,
and special activities to encourage intergroup understanding and acceptance)
focused on the students' social adjustment in o multicultural environment. .
Teacher responses to these items varied by school level and by item. Two-
thirds or more of \oI!‘elememory teachers reported utilizing each of the
practices related to social odjustmem, ‘ranging from a low of 67% for the
buddy system to 98% employing mixed grouping and seating arrangements. dn all
cases,' a greater proportion of elementary school teachers reported utilizmg .
these clgssroom practices than did secondary teachers. For exomple, jumor

50



 Toble W-H

PWT Racelving Schooiss |
| Taehu' Reports of Classrcam Practices
« Used to Mest the m ond Slohl Needs of NT Students
4 ‘ | .
! Elementary Junior High - ~ Senior High
(N=S8)  (N=a3 (N =%)
Clossroom Practice Frequency % Frequency L'y Frequency %
) R e . )/
Mixed seating - _ : . .
orrangements . 57 98.28 134 93711 M\ 87.50
Mixed grouping - A' ‘ | . L ‘ ) |
~. arrangements - ‘ 57 98.28 105 73.43 67 69.7%
Cooperative work | - .- )
Cgroups - 48 82.76 8 60. 14 - J3.96
Interaction . : ] _ . B
activities S 56 96.56 62 43.36 37 38.54
Curriculum - 4 '
enrichment 51 87.93 60 41.96 38 39.58
4 Specialized instruc- : - ..
tional approaches. . ‘ 4\ 70.70 52 36.36 38 39.58
Buddy system £ 3 am ¥ 2727 3 2
Parental communication. 53 91.38 1s. 80.42 58 60,42
- ; : . . o
Meetings with parents 4 - 79.31 106 74.13 50  52.08
Classroom.orientation, . ‘ ' '
- program 36 62.07 56 39.16 37 38.5&-
Tutorial arrangements 3 58.62 8 19.58 3-2 33.33 ;
Special activities to ' | |
encourage intergroup ° , _ )
understanding and - , L
acceptance - 42  T2.41 43 30.07 37 3854
Needs assessment W .M 70.70 55 38.46 38 39.58
. } ‘,‘:
Other . _ 7 12.07 . 6 4.20 1 1.2
. @ -
' -43- o1
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high school teachers' responses to these practices ranged from a low of 27%
for the buddy system to a high of nearly 94% for mixed seating arrangements.
It should be-noted that many of the differedces between levels may

reflect. as much the. differences. in.teaching-styles - ogd-me#hodaloqws between..
elementary ond secondary schools as they do differences in consc:ous efforts
to Tneet the needs of the PWT students. Two areas which do provide some
indication of conscious differences by ievel are the buddy system and special
activities to encourage intergroup (mdersfcmdinq and acceptance. The &
proportion of elementary school teachers utilizing these practices was more
than double the proportion of secondary teachers. S !
' Finally, teachers were asked to report on their practices relohve to
communicofmg or meeting with parents of PWT students, Agom, the responses -
varied by school level, ranging from highs of 91% and 79% for elementary |
teachers to lows of 60% and 52% for senior high teachers, respectively. At
each level o greater proporhon of teachers reported communicating with
porents as opposed to meeﬁng with fhem

Ny summary, it appears efforts are being made by some teachers to .address
the academic and social needs of PWT students, although the overall magnitude
of effort appears to diminish as students get older, . Elementary teachers who
have students for the entire day appeared more sensitive to meeting the social
and academic needs of PWT sfudenfs.‘ and implemented practices to address these

. needs. This pattern is consistent with that found in 1980-81 and 1981-82.

After-School Participation )

in 1980-8i, the Team reborfed that portic.ipaﬁon of PWT students in
organized after-school activities was limited and reco,mmended that the
District invésﬁqote barriers to PWT students' participation and implement ¢
procedures to promote their assimilation into this component of the receiving
school program. The Team was particularly concerned with transporto.ﬁon
arrangements and scheduling of activities since these factors appeared to have’
the greatest impact on PWT student involvgment in after-school sports, clubs,
and social events, particularly at the secondary school level. District
administrators noted thur'speciaﬁfrompormﬂm arrangements are maode for PWT
students to participate in extracurricular activities. ln oddiﬁon, two-
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thirds of senior high schooi\om{ thre -fourfhs of iumor h:qh school

administrators, respecﬁvely, reported scheduling more activities in the

daytime to encourage more PWT s4udent involvement. - . .z
Table Hi-12-summarizes adyﬁim_strotors‘ reports of gctions to encourage |

after-school purﬂcipotion of PWT students in 1982-83. As in the prior years

the focus was on the scheduur/1: of activities and transportanon arrangementst

Adnministrators' responses tc/ the tmnsportuhon issue were consistent with

last year. There was a large increase in the percentage of secondary

schoo!l administrators.(from 66% to 79%) reporting an increase in the

scheduling of acti i‘ﬁes ond Q mj&fdg@reose at the elementary level (from

67% to 39%). We suspecf that elementary. administrotors snmply have viewed

this issue as not bemq a crmcal problem. (

Efforts to Enhance Parental anmnt .
* The -1980-81 study of PWT o!so“'indicated that PNT parent involvement in
school activities was éonsiderably less than that for resident parents. In the
following year, elememory and secondary. school administrators identified a
variety of methods/ for increasing communication with and involvement of PWT
parents. Special communications (flyers, phone calls, mailings) were the most
frequently cited method used to communicate with porenfs, while parent
meetings at school were the principal means of parental involvement .. None of
~ the methods cited were viewed as particularly successful in increasing PWT
parental involvement in the school. - '
Administrators were again asked to idenﬁ(y activities provided to
increase communication with or involvement of PWT parents at their school.

(See Table li-13.} Efght possible activities were provided.  With a few —

notable exceptions, responses paraliel those reported in"-l982_-'83 with some
fluctuations probably due to sampling variations. for example, as in the two
previous studies, special communications and school meetings for parents were
again identified by most administrators at all levels as the principal means

F:f communicating with parents. Similarly, a high proportion of secondary
school administrators aqain reported scheduling special activities at

accessible times to accommodate PWT parents. While on the other hand, in

- 1981-82 none of the elementary school administrators feported having a =
Neighborhood Home program. This year | ‘of eleprentary school administrators

¥
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‘Toble Hi-12 | . . {/ |
PWT_Raceiving Schoolss Administrator Reports of ¥
mmummmmmamm ) l/
‘ .

~ B :‘B'lg" - _{(N = 30) JN-.

'\/Q " - ' Frequency % Frequency % M‘Zr ‘
Activities to Encourage . | ‘ . | /
Additignal transportation ‘ : \ . , '

. urronqements S 1 61.11 Zq _ 93.33 19 .IW.OO

| l):yhme scheduhng of P | ' . ' : 'x
activities 7 38.89 23 76.67 <15 | 78.95 7
 Other - 37 1661 . 8 2.6 - 3 15,79

J
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Activities , S S e )
R School meetings for parents '. 4 77.78 2 7333 .16 - 821
~ Special conmunicoﬂ&u . 16 - 88.89 23 6.61 16 86.21
Community liaison SRS B ¥~ TR " B B N1

‘Accessible scheduling of special ‘ : -
activities 16.67 21 70.00 17 89,.67.
38.89 "W %.61 & 2105

' Survey of parents for suggestions
‘ 38.89 17 56.67 6  31.58

_NN' -) W T

" Late afterncon phone service

Sponsorship of poreﬁt meetings L o - o
in sending area ! 5.56 7 23.33 7 35.04

Neighborhood home program 18 10000 2  6.61 - 3 1509
. Other T ‘ 3 16.67 2 6.67 2 10.53
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'mdicoted implementing this program. However, there was a major reduction in
the proportion of high school‘:dminbtrators utilizing lote afternoon phene .
service in 1982-83 (32%) as compared to 1980-81 (62%).
‘Cpllege advisors also provided information related to parent por’t'icipoé-

tion. Specifically, they were asked to ‘approximate the percentage of

PWT parents and resident parents who participyte in a variety of counseling
reloted activities. Their respons'é; are s rized in Table llI-14. Again,
these percentages are approximations made college advisors bosed on their
personal experiences. The college advisor sample size was small and there
were |arge variations in responses. Thus, the results are inconclusive and
- tentative at best. However, they are consistent with the perceptions of
tgochers and administrators as reported in prior studies of PWT,

_ Three types of counseling services were listed on the questionnaire:
individual counseling, college advisement, and career advisefent. With
respecf to individual counseling, -college advisors estimated, ‘the average,
that the proportion of resident parents (27.8%) who participated was twice the
participation rate of PWT parents (13.3%). Four items relate specifically to
college preparation: meetings with college representoﬂves, meeﬁngs with the

, counselor regarding college entrance exams, classes on college entrance

requirements, and on financial aid. In these cases, the mean proporhon of
resident parents who participated was nearly three times the mean proportion
of PWT parents. Finally, the mean proportion of parents who participated in

- activities related to career advisement was about the same for PWT as for the
resident parents. We wish to re-emphasize the need for a follow-up study on
PWT parents to better ynderstand the factors influencing their involvement in
school activities.

! i P
Orientation for Parents and Students . .
Given the influx.ef-new students into the PWT program in 1981-82, the

Team perceived ;: nesd ft? provide these students and their parents with
information. related to the program and to the receiving school. In response

. to‘ this need we recommended that students, und parents new fo a receiving
3chooi shouid porﬁcipote in an orientation program with transportation
provided by the District. Several topics were suggested for inclusion in the

y orientation: introduction to school personnel; tour of the school and '

.o 56
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e © Toble B4
‘ College Advisor Reports of Parent Participation
in Counseling Ralated Activities

| % PWT Parents % Resident Parents
> - <
Individual -counseling o133 - | 27.8°
Meeting with College Representatives ~ 12.7 _ 34.4
Meeting with counselor re: - - | o : |
college entrance examinations . . 8.9 21.7
.Meeﬁngs or classes on college -
entrance exoms _ . 2.8 . - ' - 31.0
Meetings on cakeer choices \ - 45.5 50.0
Caree_r Day with guest speakers ' : 90.0 A - 90.0
 Meetings on fina ' 10.5 _ 24.1
B
»
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-
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!
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chli‘i-‘ﬂes; academic counseling and advising services; extracurricular
activities; activities for porents; transportation arrangements; school and
program expectations of students and parents. School administrators provided
information on the extent to which these recommendotions had been implemented.
Table H1-15 presents administrators' responses to items related to o PWT

. orientation program ,f.S’ porents/d‘nd students at receiving schools. Over 85%
of secondary school administrators reported providing an orientation program

" for students and parents as compared to only 4.4% of elementary school
administrators. Of those schools indicating that an orientation was held,
virtually all said transportation was provided and the topics inciuded those
% recommended by the Team and are summarized above. |
It is unfortunate that the Team did not solicit information regarding

attendance. All but two schools indicated that the orientation was voluntary
and it would have been useful to know the parental response. Based on past
experience, it may be an assumption that parents and students would not
attend if the orientation was not mandatogy.

Ovtcomes | »
This section examines the progress made in reducing the harms associated
with racial isolation as a resuit of students attending desegregated schools
under the PWT program. More specifically, we examined areas in och;evement.
attitudes, post-secondary plans and opportunities, and social interactions of
participating students. _ The interim report on PWT included o summary of
administrators’' and teachers' perceptions of PWT students' social and academic
success, an assessment of PWT students' attitudes toward school, o review of
students' preparation for college and post-secondary plans and expectations,
an analysis of PWT and resident students' Sociol interaction patterns in a
variety of nm-ciassrm school settings, and a summary of students'
performance on District odministered achievement tests. Similar information
has been 'compiled again this year to facilitate an assessment of what changes .
Kave occurred. We aiso noted ir the interim report that many factors (some
beyond the control of the school) infldence students' socml and acodemic
suctess as well as their attitudes toward schoo! and thus, it is imporhnf to
review these findings within that larger context.




. aond Students ot
(N = 18) {N=3) " (N = 19)
\ & Frequency %  Frequency % Frequency %
¢ l; ,‘
Orientation program was held 7 .39 26 .87 16 .85
Orientation program participation - | _
was mandatory | 0 0.00 0  0.00 2 10.53
was voluntary 7 1.0 26 1.00 5 .88
-Transportation was provided by the ' - ‘\ E
District 6 . 86 23 .88 s .94
'.T.opics and actiyities included:
introduction of school personnel ‘5 g 26 1.00 16 1.00
introduction of school plant and T
, . focilities . 7 .00 26 1.00 13 81
Academic puyq.mm at school - 7 . .00 26 1.00 16 1.00
Counseling and advising services 3 .43 26 1.00 16 1.00
. Extra curricular activities for . ‘ |
students 5 I 26 1.00 15 .9.‘{ :
Achwﬁes for parents 5 v 25 T2 i3 8t
Tnghsﬁortohon orronqemems 5 .71 26 92— i6  1.00
Expectations for parents and — : | .
students 2 6 .85 % .92 15 .9
" Other , o 0.0 9 .30 3.9
Orientation progrom topics mailed in
advance to parents ond students 4 .57 22 .85 , 12A ' 1%
Material provided int ) -
English | N 1.00 - 26 1.00 16 1.00
“spamish ¢ 5 R 7 5 .5 6 .8
K e : ' .
Other 0 0.00 0 0.0 ' 5.26 -
Not Appttcable 0 - 0A0 0 0.00 0. 0,00
| 51~ 29
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"indicate substantive

Teachers’ and Mmlmm Pweopﬂn of PWT Success

Tables HI-16 and Wi-17 summarize teochers’ ond administrators'
perceptions of PWT ‘students' success in 1982-8’3 Teachers and administrators
were asked to compare PWT students to resident students in seven oreas. Four
of these areas relate primarily to social adjustment: overall cléssroom
adjustment / peer occepfdnce, social interaction, and participation in
after-s | activities. ‘ ' ‘

TRo areas provide informd}f"ion of students' academic success. Of these,
one (achfeving academically) is an indication of achievement (grades), while

the othef (improving academically) is a medsure of progress (changes in
These areas were rated using a five-poiht scale where "|" =
considerably jess than resident students and "5" = considerably more than
resident students. A rating -of "3" indfcotes that PWT students are perceived
as experiencing about the same level of succes:ls resident students.

Elementary teachers' perceptions of PWT students' social and academic
success"‘appeur to have improved slightly from 1981-82. Except for
opportunities to porﬁcipate in after-school activities (a circumstance
mﬂuenced greatly by transportation concerns) PWT students are perceived to
experience about the same social success as resident studgpts and the mean
ratings show improvement in each category. A similar trend is noted in the
two academic categories. While PWT students were rated slightly below
resident students in achieving academically, the mean difference is
considerably less than reported for 1981-82. The large standard deviations
reponses to these items. |

There was no change in th ercepﬂon of junior high teachers from
1981-82. PWT students are still perceived to experience less social and
academic success than resident students and the mean differences remained
virtually unchanged in‘each of the seven areas.

The responses of senior high school teachers olso indicoted modest
improvement in their perceptions of PWT students’ success, particularly in the
academic categories. PWT students are rated about the same as resident
students in improving academically, ond stightly below resl&ent students in
achieving ocfi:demicolly. In the latter ccfegory, however, me mean difference
was reduced from .47 to .24. | ' -

e .
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Table Mi-16
Toullu WI- of PWTY m
ey oot S T W
o . . RV
Overall classroom adjustment  3.03 ~ .0.46 2.69 0.86 2.84 0.56
Peer acceptance 2.9 0.5 2.6  0.68  2.72 0.72
. S, o -
Participation in after-school A ~ |
activities , 1.67 0.81 2.82 1.2 - 2,95 . 0.97
Parental communication 2.63 0.84 2.78 0.9 2.;70 0.86
Parental participation in u | {
school activities 1.95 0.8] 2.22' 0.89 2.30 88 !
Achieving academically 2.48 - 0.75 2.9 . 0.8 2.76 0.73 ,
improving academicaily - 2.90  0.69 2,72~ 0.88 m 3,04 0.78

#*On a scale of ] to 5 where | = considerably less than resident students, 3 = about the
some as resident students, ond S = considerably more than resident smdenfs.




Table H-17

N i8) _(N=30) (N}
Areo of ' |
Success : Meon®* SD Mean , SD Meon SD
. ) Y .

Overall school adjustment ©3.06 0.5 3.07  0.37 2.84  0.37
Peer acceptance 2.89 0.32 2.80  0.48 2.84  0.50
‘Achieving academically o | i
Porﬂcipoﬁon. in student

government and extra- :
~ curricular activities 3.06 0.24 3.10 0.99 2.89  0.57
Improving academically 7

(progress) 3.00 /0.69 3.13  0.63 2.89 0.74
-Porent,d communication 2.83 0.7% 3,10 0.78 2,79 0.63

A Cor L '

Pdrental participation in - ) d

schoo! dctivities 2,28 0.75 216  0.74 246 0.83
scondary Only tr .
Course registration PV el e 3.20 0.42 3.47 0.84
Utilization of college course . s : ',45_'. :

advisement L eeem emes 3.00 0.26 3.26 0.8l

*On a scale of | to 5, where | = considerably less thon resident students, 3
the same as resident students, and 5 =.comid:e‘rqbly more than resident students.

¢
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Elementary school administrators perceived PWT students as ‘hovinq about
the same success socially os resident students, and were slightly less
successful in terms of academic ochievement. These ratings are consistent ‘ .-"
with those reported in 1981-82, Similorly, secondary administrators percewed
PWT students as having experienced about the same success as resident students
in overall school adjustment, participation in student government, and
extracurricular activifies, but experienced slightly less success in peer
acceptance. On the other hand, senior high school administrators percewed
PWT students as being less successful ocademncony this year in relation to
resident students, but slightly more successful than resident students in
_opportuniﬁes to register for courses.
Academic Achieverment )
.Achievement tests administered each year by the District to elementary . '

*

ond secondary students were used to measure PWT students’ achievement. The
Survey of Essential Skills (SES) is used to mieasure achievement of basic
skills in reodmg, mathematics, and composition at the elementary level. The .
Comt‘rehensive Tests of Basic Skills (CTBS-Form S) _measures the reading and

a,thematics achievement of junhior high school students. The SHARP, TOPICS,

d WRITE:SR tests ore used to assess minimum competencx in basic skills of
seniorghigh school students.

~ Table HlI-18 shows the 1982-83 performance of grades 5 and 6 PWT
students on the SES. The mean and standard deviations of the raw score
distributions as well as the percent of items answered correcﬂy are shown for
reading, mathematics and composition, respectively. A compurison of these
scores with those reported in 1981-82 shows improvement in Peading,
mathematics and composition for grade 5 students, and in reoding and , i
mathematics for grade § students. The performance of grade 6 PWT students in '
composition remained reloﬁve!y unchanged since 1981-82.
Table H1-19 compares the achievement of grndes 5 oand 6 PWT smdents on

the SES with District averages. The mean percent of correct items is used as
the comparison measure, Grades 5 and 6 PWT students fell below District
averoges in reading, mathematics and composmon. A comparison of mean
d:ﬂerences in 1981-82 and 1982-83 shows that grades 5 and 6 PWT students were *
shghﬂy further below District averages in 1982-83 than in 1984-82, ahhouqh
their scores improved. '

1]
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| ms.u-lo
MT&MWdMH&"h(Q)
S h‘ -
avel Score SD Ccrue' Seon SD Correct Score SO Correct

wode 5. 3190 498  72.00 9.2 591 6.5 2.6 532 73.8

rade 6 37.06 2.10  76.82 312 3.3 eh.64 2546 1.56  70.18
et ; -
T
ison i
With District Averoges
‘ |
Reoding "___Mathematics __Composition
\ . - . .
avel PWT . Dystrict PWT 7 District PWT  Distyict
jrade 5 72,00~ 78.0 69.54 - 72,0 . - 738 79.0
irade 6 | 76.82 8.0 . 6.6 70.0 . 70.18 7.6
Loy | \) S S TR R 7 ;’.I,-‘.;;:‘ﬂz-mii
. { ’ .. * . : )
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Table 111-20 shows dthievement test results of grade 8 students on the
CTBS. The mean row scores, standard deviations, and- national percentile
rankings of all students in PWT ﬁecewing schools, PWT students, and all grade
8 students in the District who took the CTBS are compared. While the meon
performance of PWT receiving schools was well above the District averages in
reading and mathematics, the scores of PWT students fell considerably below
the District overoges'on the CTB§. Further, a comparison of reading and
mathematicy mean scores reported in 1981-82 and 1982-83 indicates that
District averages remained relatively unchanged in reading but imprdved in
mathematics, while PWT students' means appear to have dechned slight!y in
reading and improved in mothemoﬂcs. PWT students* nohona! percentile rank
declined in both reading and mathematics. Thus, grade 8 PWT students have not
made progress in the areas of reading and mathematics achievement as measured
by their scores on the CTBS. s |

Table {11-21 qives the perfdrmonce of grade |2 PWT students on the
SHARP, TOPICS, and WRITE:SR tests. The mean percent of students in the
District who took the tests and passed is shown for PWT students and for all
grade 12 students, for 1982 and 1983. The performonce of PWT students
improved in all three areas in 1983 over 1982. The percentage of PWT students
passing the proficiency tests exceeded District averages in 1982 and 1983.
Thus, grade 12 PWT students made continuous progress in the areas of reading
mothemoﬁt‘:s,' and, writing achievement as measured.

P T
 Afttitudes ' -

The Schoo! Attitude Measure (SAM) was used to assess PWT students'
attitudes toward school in five areas: motivation for schooling, academic
self-concept performance-based, academic self-concept reference-based,
students' sense of control over performance, and instructional mastery. As -
was noted in the interim report, the SAM resdhls are extremely difficult to
interpret when mean scores cluster arourfd the 50th percentile, or median,
since small differences in mean scores transiate into large differences in

| national percentile scores. The reader is again cautioned against over
. _ interpretatign of small differences in means. The (esutts ore reviewed in an

A

overall fashion to identify trends. S | :




Table 111-20

-

Comprehensive Tests of Basic Skills
- (CTBS)s Grode 8
_Reoding Mathematics e
X SD NP X SO NPe -
Y
leceiving Schools : | . : :
:N:lS) 58.49*» 4.30 50 68,07% 5.81 54
*WT Students 44,28  7.93 3 . 537 9.55 41
Jistrict 51.7 26 42 6.7 - 50
* Difference statistically significant (p<.05)
Td:hTm-zl
Competency Test Performonce
(Percent Pudng)
-~ N
. -~ _ TOPICS SHARP WRITESR
Group 192 1909 1962 193 192 1983
Msan Meon Meon Meon Meon Meon
Grade 12 PWT %.3  98.4 97.3 99,7 97.2  “99.8
Grade 12 * . -
District-wide - 93.2 =+ 95.6 94.5 96.9 .6 - 97.0
6
- 66
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Table m-zz confoins the 1982- 81 SAM scores for PWT students. These
scores have been compared with 1982-83 resuits for all students in PWT ‘
recewmq schools whe took the SAM and with 1981-82 scores for PWT students. ®
Mean scores, -standard deviations, ond corresponding national percentile |
rankings are provided in each of the five areas for grades 5, 6, 8 and 12,

In spite of the limitations of this measure, some progress may be noted
for PWT students. In 1982-83 grades 5 and 6 PWT students were at or e
above the 50th percentile on the national norms in three of the measured
areas. Whereas, in 1981-82, they fell slightly below this level in every arec _
ade 6 PWT students' means improved in “
students scored at or above the

except in motivation for learning.
all five areas. Similarly, grade 12 P
medion’ percentile rank on each of the f

scales, showing iniprovement over
1981-82 in four of the five areas. By contrast, grade 8 PWT students fell

slightly below the median in all measured reas excépt in motivation for \
schooling. Table lll-23 summarizes the dire\ch of changes in PWT means from
1981-82 to 1982-83. .

Looking at Tables 111-22 and 1l1-24 one can dompure PWT students' 1982-83
scores on the School Attitude Measure (SAM) with the 1982-83 scores of
students in PWT receiving schools, ihcludinq, PWT students. Grades 5 and 6
PWT students consistently fell below the school means, whereas the trend was

reversed at the sécondary level. At the elementary level the trend was .
similar to 1981-82. However, at the secondary Ievel the comporism is more -
favorable to PWT students in 1982- 83. '

In summary, PWT elementary students' oﬂitudes toward school improved
shghﬁy over last year and continued to fall at or near the nuﬁonul median
but below the receiving school means. Grade 12 PWT students showed consistent
improvement over 1982-83, continuéd to score above the national norms and

" above the PWT receiving school méons. Grade 8 PWT' students, on the other
hand, tended to fall slightly below the notional norms, showed no lmprovemnt
over 1981-82, but continued to fall slightly abave PWT receiving school means.
Thus, attitudes of grades 5, 6, and 12 PWT students showed signs of improving
whereas attitudes of grade 8 students remained unchanged or slightly worse.

4
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PWT Recsiving Schools: School Attitude Messure

 Table mM-22

. P\VT Students
L
\ . ~ Academic Self- . Academic Self- : L '
.o Motivation Concept-Performance Cmeopt-Reference Sense of Control Instructional
for Schooling Based ' : Based - _Over Performance Mastery __
Grade Level . Mean SD NP* Meen SD NP N;y SD0 NP Mesn ,SD NP Mean SD N
.. . p Yy -\
Elementary -~ *
« . (N=15) | ~
. Grade 5 46.46 3.95 52 39.46%%3\71 40231 64.63 55  42.92° 3.38 Sg  43:08%s+ 4.50 42
Grade 6 47.67 2.82 58 40.13 3.64" 47 - 39.67 3.02 50 44.47 }3.80 47 44,67** 2,64 52
5 o T - | 5
Junior High . ) -
(N=15) . ;/\ .
Grade 8 S1.93%%1,87 52  45.67%+%1.40 49 45)6 1,90 49 49.07 2.12 47  66.20 2.43 45
;%Ior High v -~ -
. N=11 . -
@ Grade 12 '60.55%%2,50 50  55.73 4.17 ‘65 - 54.00 . 3.41 66 64.82 2.52° 60 57.91 2.07 58

* National Percentile

** Difference Statistically Sigmf:cant (p¢.01)
*#» Difference -Statistically qumﬁcant (p<05)
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: Table IH-23 .
A Comparison of 1981-82 end 1982-83
SAM Results for PWT Students '

Academic Self-

N Academic Self-
. Motivation- = Concept--Performance Concept--Reference Sense of Control Instructional
Grade Level for Schooling - Besed Besed Over Performance Mastery .
Grade 5 . : - + - .
$
Gra . + +- + 4 - ,
Grade 8° .0 + - - -
o N -~
Grade 12 ‘ | | + + . 0 + +
+ = l982 83 higher & -
0 = Same in both years
- = 1981-82 higher ' ﬂ
' i
\ .{ |
71 ) ': ’



Teble NI-28
PWT Rocalvlng Schools: ‘School Attitude Mauure (SAM) Performanca
Resident and PWT Students

* == , N
S Academic Self- Academic Self- . '
Motivation Concept-Performance Concept-Reference Sense of Control Instructional
for Schooling Based Based Over Performance Mastery
Grade Level Mean SD NP* Mesn SD NP Mean SD NP Mean SO NP Mean SD NP
. \
Elemantary
(N =15)
Gmde 5 47.27 2.66 57 °  41.27 2.05 57 41.40 |, 1.92 62 44,60 - 1.59 60. 45.47 2.56 57
Grade 6 47.60 1.92 58 41.33 1.91 57 40.87 2.17 59 85,20 1.82 “52 ' 46.33 1.76 64
4 Junior High ' |
(re=15)
Grade 8 49.87 "0.99 40  44.47 (.92 43 45.67 1.05 4B 4B.73 1.16 46  45.53 1.13 4
| Senior High )
(14=11) '
(irade 12 - 97.64 1.36 38 56,45 1.51 58 53.91 1.30 66 63.82 1.08 55 57.36 1.03 55
v , ‘4 . . .
* MNatiowmal Percentile .
7
v L : ‘ ‘ L
792 .- | o - 73
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A significant finding of the 1981-82 interim evaluation of PWT \rog that \

grade |2 students uﬂpeu?ed to be less well prepared for college than

resident students based on self-reported information on college preparatory
courses completed, grades, and test scores. In order to validate this
finding, grade 12 stydents in PWT receiving schools were again asked to "self
report" informatiorhgbout their ,_ac':odemic preparation as well as their plans
after /high school. following highlights are noted from Tabl&,‘!ll-zs which

summarizes their responses. Where appropriate, responses are compared o

1981-82 (see Table I11-20 on page 65 of the interim report, |98I-§2, for that »
year's results). '

Achlsvement
e The proportion of gmde 12 PWT students who expected to gro&mfe is

| about the same as the proportion of resident students. The proporﬁons were

higher for both groups in 1982-83 than in 1981-82,
e On the average, PWT students took fewer college prepardtory courses
than resident students in every subject area except history. Both PWT and "

. resident students reported completing fewer academic courses, on the average,

in 1982-83 than in 1981-82.

‘e The self-reported grade r;oint average (2.50) of PWT students is
significantly lower than the GPA reported by resident students (2.78). Both

PWT (-.09) &nd resident students (-.11) reported Iower GPA's, on fhe average,

in 1982-83 than in 1981-82. ' "

e A higher percentage of PWT students (51%) reported taking the SAT
than resident students (46%). The percentage of PWT students reporfedly
taking the SAT is sonsiderably hlgher this year (+8%) than last year while the
fercentage of resident students is considerably lower (-10%).

o The mean scores of resident students were slgnificonﬂy higher than

-the mean scores of PWT stunents on both SAT-verbal (465 vs. 425) and SAT-

mnthemohcs (541 vs. ABS) The mean scores of both qroups were considerably
lower than the averages reported in 1982-83. '

r

‘These‘percenfqgesore based on the number of respondents who actually
completed the item rather than the \toml number of rerspondenfs. :

S e )
L By
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| Table W-25° = |
L Frequency - % - Frequancy %
o 130007 |
Y | 730 9%.69 . 3,839 97.28
No , 25 3.31 \ % 2,72,
 Not Sure T . 0 0.00 0 0.0
Number taking Scholastic | . ' o |
Aptitude Tesp (SAT) 281 51.00 905  46.00
Eligible to attend UC* 3 IO.'3i | 892 23.99
~ - Eligible to attend CSUC* . 131 16.27 1234 33.18
. College Preparatery Courses Mg SO Mean O
'~ Years of History S 68 0.3 L 0.16
Yeors of English® o 2.32 0.25 2.51 0.28
Years of Mathematics® 1.87 0.3 . .21 0.27
Years of Laboratory Science® 1.47° 0.13 - 1.8 ' 0.15
‘?eoz;i_ of Foreign Language® | 1.69" ! 0.17 Y1 ous
s . .
© ' High School GPA® 250 . 11.66 278 103
 sar Performance .= Verbal* 426,90 | 59.23 _ esas y 9
- - Mathematics® ' ' 485.60  54.80 BCINL 18.77

—

Notes Estimates of UC ond CSUC eﬁqibmty are based on students self-reported
® college preparoiory sub]ects, GPA and SAT scores, and are reported at school

~.' L level. ! A
“ERIC, | 5
'Differcnces ore sfaﬂsﬁcallr signlﬂcon‘t, p.g,Ol o



Grode 12 Student ,
h 7 Plons
I ‘ .
L PWY Resident Students
Frequancy % Frequency %
Pigns After High School
Full-time job . - 49 6.09 : 251 6.75
Attend o technical school | .85 10.56 232 6.24
Attend a 2-year community
college 225 . 271.95 928 24,95
Attend a UC campus €0 7.45 482 12.96
Attend ‘@ CSUC campus 120 ¢14.90 610 16.40
Attend another 4-year . _ ’
public college 37 . 4.60 137 3.68
Attend o h-redr !
" private college 47 5.84 224 6.02
Other oy 11.63 - 356 9.60
| : .
it
a
SR L% 76,



Eligidility for UC ond CSUC

.Post4sqcmdary opportunities of studenfs are largely determined by their
academic achievement in high school. The fahr-yeor public colleges and
universities in California each have pubiished freshmon admission .

. requirements. Students' self-reported grode poim averages, SAT scores, and
college preparatory courses completed were used to estimate the proportion of
PWT and resident students ‘who were likeh@ to be eligible to attend the
University of 'California and the Cnlifornla State University and Colleges,
respectively. These estimates were'.bo,sed on requirements currently-in effect . -~
and do not reflect announced changes scheduled to be jmplemented in the

future. - | o | '

" A student was assumed to be eligible for UC if the student complefed the
minimum number of required academic subjects (called the A-F requirements )
and: a) hod a grade point average (GPA) greqter' than or equal to 3.3 (on a 4- .
point scale) or b) had a GPA between 2.78 cif\d 3.3 oand the required minimql SAT
score established by the UC eligibility index ‘table. '

A student was counted eligible for CSUC if the students a) had a GPA of
at least 3.2, or b) hod'o GPA between 2.0 and 3.2 and the required minimal SAT
score established by the CSUC eligibility index table. 2

It is important to point out that these assumptions only aproximate UC
and CSUC odmissions requirements. The reader is further cautioned that the
_ data are student seif-reported and determination of eligibility is mare
complex than suggested by these assumptions. However, while the \estimoted
proportions eligubie may not be precise, they are useful for relutwe
componsonsz - ‘ .

'\ e The proporﬁon of resident students (210%) eshmoted to be ehgible to
attend. the University of California was more than double the proportion of PWT
students (10.3%) eligible to attend UC. Similarly, the proportion of resident
students estimated to be eligible to attend the California State University .

- and Colleges (33.2%) was also double the PWT estimated eligibility rate. The
proportional differences (2:1) were approximately the some in l98l782. |

\

'University of California Admission Booklet, 1982-83
2California State University and College Admission Application, 1982-83

’ 566" 77 A i,,
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e The proporﬁons of PWT and resident students estimated to be UC nnd
CSUC eligible in 1982-83 were ' Yess than the proportions estsmoted to be
eligible in 1981-82. \

e In summary, in comporison to resldent students, PWT students appear to
be less well prepared for college as determined by self—reported information
on courses taken, grades earned, ond scores achieved on the Scholastic
Aptitude Test (SAT). Further, the differences between the groups remained
relatively unchanged over a two-year period, although the achievement of both
group’; aoppeared to decline in 1982-83, Finally, the p;'oporﬁdns of PWT
students wh; were UC and CSUC eligible, respectively, were approximately half
= - the proportions of resident students. These vindinq?

reported in 1983:-82. | | |

confirm the results

Post-Secondary Plans | ~
The percentage of PWT students planning to continue their education aofter

‘ hugh school was about the same as the percentage of resndent students with

; - very little variation in plans noted from 1981-82 to 1982- 83. Further, the
‘ plans of PWT and resident students appear to consistent with their
_estimated eligibility rates. Approximately 33% of PWT students in 1982-83
plan to attend a four-year coliegé or university as compared to approximately ~
27% who were estimated to be'elfgible to attend UC or CSUC,

+  The post-secondary plans of PWT and resident students in the highest
achievement group (UC eligible) are summarized in Table 11-26. Overall, the
plans of UC eligible PWT and resident students are similar. Eighty percent
of UC eligible PWT students plan to attend a four-year college or universitf
as compared to 85% of resident students. In 1981-82 these proportions were
approximotely 82% and 87%, respecﬁve‘ly. .

Sociel Interoction
Students in PWT receiving schools wete observed ina voriety of
non-classroom settings to determine the extent to which social interaction was
occurging among predominantly Hispanic, Black, Asian, and Other non-Anglo
_ (PHBAO) students on_d White students. Observations were conducted during
: recess/nutrition, lunch i e cafeteria and outside eating area, tnd on the .
T ,_*ploiground after lunch. -Each seﬂ'ing was chqrqcterized according to the

.
S




lspl-ez ond 1982-83 ’

- . PWT _ Resident Student

1982-83  1982-83 1982-83 1982-83
Job : : 1.54 - . 2.63 1.24 1.23

\ .
Technical Schéol - 2.3 2.63 0.69 1.60
Community College: 10.00 7.8 6.8 - 627
uc S 43.85 40.79 44,51 - 4440
CcsucC 16,15 22.37 22.12 2§ 76
Other four-year " | ‘
public college 6.92 0.00 3.02 3.94
Four-year private college 15.38 7.1 16.90 16,51
Other | 3.85 6.58 . 5.49 5.29
/
f A
- . .
o
- \ N




ethnic make-up of the group, the extent ot interaction of White and PFBAO
group interaction, the friendliness of the interaction and the extent to’ hich
the social interaction is influenced by the setting. Table 1i-27 summonzes
the findings of these observohons for elementary, junior high, ond senior
high levels. The mean proporhon of White and PHBAO students observed in
settings at the elementary and junion high levels were roughly even, whereas
at the senior high school level, the mean percentége of White stddents
observed in each setting was roughly double the proportion of PHBAO students.
The extent of Whife and PHBAO intergroup interaction observed varied
considerably by school level. The highest in
elementary schools and the least in the senio

on was observéd in the
chools for both White and
7and junior high school levels were

PHBAO students. Interactions at the elementaj
observed to be somewhat friendly and warm inf all settings, whereos they tended to
school level.

in summary, elementary and junior high school students were observed to

be mixed to somewhat friendly at the senior hig

engage in integrated social interactions in a variety of settings»and these
interactions tended to be warm and fnendly. The findings were similor in 1980-81
and 1981-82 at the elementary level. The |982 83 findings suggest increased
interaction at the junior hxgh level. At the senlor high school level’ the
observed low level of White and PHBAO interaction indicates significant social
resegregation at this level. The trend of social segregoﬁon ot the senior
high school level oppeors to be persisting.
"Soi ' 3
Major Flndlngs ‘
This section contains a summary of the major findings of this study. The
findings are summarized under the categories contained in this chapter:
ram mechanisms, school polig¢ies and practices, and outcomes.

Program Macl\ml-m .

—~ 1. The “Choices" brochure was used to inform parents and students in the
District about options availablg under the Voluntary Integration programs.
This brochure contained information jabout the various Magnet School programs
as well as the PWT program. ’ .o R g

-
.
-
+ *
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-
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4 . , : '
A - no % N, Teble-m-z A ‘ -
: . . Permits With Transportation Recseiving Schoolss T .
. ' _ . . (l:urvgthm ‘of Sociel Interaction ’ _ ) - . |
" . ‘ Percent Whites  Perosnt PHBAO Ww Friendliness of  Sitntic o
| . in Sntt? it Setting Interaction . - interaction Interaction .- _Socisl htersction
L m’ . ' Mesn . Mean SO Mosn®  SD. __Msan® s'J. Maanee SO Mesn*s o
' ‘ RecessMutrition - 8.21  17.2¢ 51.79 17.24 3.60 f 1.38 3.57 1.26 4,83 0.79. 4.21- 0.57
Lunch/Cafeteria _ 53.33  15.28  46.67 15.28 - ' 4.33 0.58 . A3 0.8 .00 0.00 3.8 0.76
Lunch/Outside Eating Ares 49,44 19.68  50.36 ' 19.60 3.50 148 C 3.8 1.51 8.3 0.75 " 3.8 0.3
‘ Pi:yqround A;tq: bupch * 48.93  }6.95 5107 16.95° ' %0 L2y 336 1 A 0.5 3.93 0.61
Jmior High Lavet - R o o L : T
o $ 'Receulm;rmm" ) es.s"s¢ 8.75 .75 734 319 189 3.25 t.a ~ 819  0.46  3.88 . 0.88
. Lunchroom/Cafateria ~ 50.00 .... 50,00 ... 4.00 " ... a.00 -ee- .. "4.00 —m-- 3.00 “ve-
- -,I,.unclhldluida. Esting Afes  86.44  8.73 53.56  8.73 3.19 1.62 %25 181 | 25, 0.86 3% ‘'1.02
e 'Pl'lyground After Lunch . 45.95 9.2 4.0 9.52 3.00 1.58 3.00 - . 1.88 436 0.48 - 386 107
‘ Between Periods ’ . ~ 49.13.  7.87 51.50 °, 6.51 3.06 1.64 3,19 169 a.19 0.46 3.63 1.03
. RecossMuteition . ' ers0 z0.62.  32.50 . 20.62 - 2.00 0.8 2.08 om. 3 ez o0 o
‘- Lu'nehrfs'qntCafqterll T\ s6.2s . 25.62. 43.75 25.62 = 1.88 0.6 1.8 . 0.63 350 0.4 3.00 . o.00
‘ Lunc}tfmt;id; Eating Area\ 70.71 0.2~ 29.29. 20.24 1.3 0.61° ‘200 - 0.58 . 3.3 0.8 ..3.00 0.00
Playground After. Lynch $9.17° 23.96  .39.17 23.58 x._s; o6 - 133 es2 37 0.81  3.00 .00
&:wm Periods - W 025 W36 .60 ‘L7 8.8 f‘m'x ~ 0.70 3.50 0.1 314 0.3

+ . <

-~ * Noter I = none or :}lfnst ,nq;c, 2 = few, 3 = some, 4.z many, and 5 = ali ﬁr“mt l‘jl‘!‘ o a—

.. " Note: 1 = hostite, 2/= distant/cool, 3 = mixed, 4 3 somawhat friendly /wiérm, snd 5 =‘very friendly fwarm o . ’ :
<. ®%% Note: 1 = greatly nder, 2 « uoniem'wt hinder, 3 = no influence, 4 = somewh L encourage, 5 = greatly encourage. . 1

.. . " \ . £ - ‘ -"n Y
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2. While the “Choices" brochure represented o significant imprevement in

providing information to sfudents'ond parents, the reading level was too high

and thesorganization of material was somewhat comp!ei: for the intended
audience. | '

3. PWT enro!lmenf increased by nearly 50% from 13,812 students in
1981-82 to 20,686 in 1982-83. Three-quorters of the increpse occurred in

« 198]-82 and was attributed to the existence of fewer PWT receiving schools

vnder the-'mondofory ‘busing program in 1980-8i. Between 1981-82 and 1962-83
the.prograny increased by slightly less thdn 10%. ‘ '

4. As overall program ‘growth continued at the elementary and Jjunior high
school levels and leveled off at the senior high schoo! level, Hlspamc and

e Asion students represented a larger proportion of the total program enrollment :t

while the percentage of Black students conﬁnued to decline, : .

e While every ethnic group increased in enroliment, the largest .
two-year gains were registered by Hispanic (169%), \Native American
. (!27:!:), and Asian (86%) students, respectively. - .
e Black students still retained the largest eprollment in the program
(77% to 64%), with virtually no increase between 1981-82 and
- . 1982-83. | ' e,
e The proportion of Hispanic students in the program increased
* from only 14% of total enro nt in I980-8l to 26% in 1982-83.
- While most of this. increase occurred. between 1980- 8! and 1981 -1982,
.enroliment grew by one-third in 1982-83 os well, representing
nearly three-fourths of the tota econd.year change in PWT
_en:oi lmgnf . | ' ) |
" @ Hispanic (72%) and Asian (27%) students accounted for virtually all
the program enroliment increase in 1982-83. T '
5. The PWT program results in over 20,000 predominantly Hisptmnc, Black,
Asian, und Other non-White *}-BAO) studems attending desegregoted elementary,
junior high, and senior hugh schools in LAUSD, '

Scheol Policies md ProcﬂeJ
. 6. School policies and, procﬂces related to student sociol interochms

vary by school tevel. That is, elemenfary schools exert more control over

)

| student social interoctions than do junior high schoo!s. . At the high school ,

level these .interactions are determined by the individual student.
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_ address. these concerns. .

- -

7. Most school odministmtors ocknowiedged fhe need to be proactive _,

' regording the social interoction of students from different racial/ethnic

*

" groups, They actively recruited PWT and resident students to participate in
organized school activities and felt fheir actions could have some influence.

" on studenf interactions, S

8. The acodermc needs of PWT students were a Hicih priority for
elementory and secondory school administrators while social udjustment nedds
were more of a concern of secondary school administrators.

9. Elementary and secondory school administrators conducted mserwce

" training for school personnel oh the needs of PWT students and parents; yet

relatively few teachers (between 13% and 27%) reported participating in in-
service trammq covering these topics. " »

10. Efforts are being made by some elementary and secondary teachers to
address the academic and social needs of PWT students in the classroom,
although the overall magnitude appears to diminish as students get o!der.
Elementary teachers who have students for the entire day were more hkely to

. Elementury ond secondary school administrators hd\ie not found o
successful strategy for increagsing PWT parental involvement in school related
ucﬁviﬁes. Senior high school counselors, in particular, perceived PWT -
parent porhc:paﬂon in counseling related activities as sigmﬁcanﬂy lowe!: -
than parents of resident students. ) '

‘,JZ. In response to a recommendation contained. in the 198]-82 interim
evaluation report, over 85% of secondary schools and 44% of elementary schools
provided an orientation progrom for PWT students. and parents covering o
variety of topics including:  imtroduction to school personnel; tour of school
-facilities; ocodemsc courfseﬁng and advising service (secondary only);

- extracurricuior activities for parents; tronsportqhon arrarigements; and

program expectations of students and parents. ) : , |
Outcomes

13. Elémentary 1eachers and administrmors percewed PWT students as

h ?qvmq the same success sociol!y ond sﬁghﬂy less success acodemico"y than
ré

sident students. . At the junior high level, PWT studems were 'perceived to
- be less successful both ocodemically and socla!ly thon resident students;

~~ -

. - .
\ .
. .
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while senior high school administrators and teachers rated PWT students as
. less successful academically but equqiiy successful socially in comparison
-with resident students. _ - .
‘ ‘|4, Grades 5 and 6 PWT students’ perfon%nce improved on the Survey
of Essential Skills (SES). aithouqh their scores fell below Distriet. overaqes .
in reading, mathematics, and composition in 1981-82 and 1982-83. - N
~1S. In comparison to resident students scores in PWT receiving schools, L

District averages, ond nutionol norms, qgrade 8 PWT students hove not made
comparable progress in the areas of reoqu and mothemtics achievement as
measured by their scores on the Comprehensive Tests of Basic Skills (CTBS)

16. The peformance of grade 12 PWT students on the District' ‘
.Broficiency tests (TOPICS, SH'ARP, and WRITE:SR) improved in 1983 over 1982.
The percentoge of PWT students passing all three pgiciency tests exceeded
District's averages the last two years (1982 and 1983).

i7 The attitudes toword schoot of PWT elementary students improved
'slightlr and continued to be at obout the notionol median. On the _othef hand,
grade 8 'PW]' students tended to foll shghtly below the national norms on
* the School Attitude Measure (SAM). However, their scores were consistently
higher thon the PWT receiving school mean scores. Grade 12 PWT students
-showed consistent improvement in their gttitude scores over i98i~82 They -
continued to score above the national medion and above the PWT receiving
school means. ’

18. In comparison to resident students, PWT students were less - ‘ o
. prepared for college. On the average they completed fewer college preparatory . .
courses and had significantly lower grades and SAT verbal and math scores. As .
a result, the proportion of resident students estimot'ed to be eligible to '
attend the University of California (UC) and the Caiifomio State Universities
and Colleges (CSUC) was double the proportion of PWT students estimated to be
eligjble to attend these instituttons. : . o

19.- The post-secondary plans of PWT and resident students were
consistent mth their academic ochievement\ond there were no signihcunt
differences in the plans of PWT and resident students with similar acade
preparation. | ’ | | | ‘

4 : *
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Recoimmendations

}. A single brochure simiiar to "Chqices" should continue to be used to

-~

inform parents and students about options o\-milnble' under the Voluntary .

_Intggration progroms in the District. However, the reading level of these
materials should be one‘red to ot least the seventh or eighth grade level and
the organization and presentation of material should be simplified. n “
addition, a better balonce should be achieved between the space allotted to
PWT and the Magnet programs. F inalfy, separate applications should. be
included (perhaps back-to-back) for PWT ond ‘Magnet progrdms.
. 2. District staff should insure that ‘inservice training ss provuded for
ail PWT receiving school personnel. Topics should include:
K Changing size and character of the PWT progrom: umphcohons for
_ instructional programs, academic support services, and trmm.ng
s eeds of school personnel. :
) ' ® Lioals and expectations for school personne! in meeting the needs of
' ull students, includmg PWT students. .
] lmportunce of porent mvolvement in a successful progmm and
strategies for attaining purenf participation.
e Effective strategies for meetmg the individual academic and social
. needs of students from diverse backgrounds ond for promoting
mtergroup understondmg and acceptance.. .
e Significant findings and recom_mendcﬁlons of the PWT evaluation.
3.‘ Special efforts should be made to involve PWT receivinq schoo!
teachers in the piod'nnq and implementation of the inservice program., '
4. A special st‘udy of ‘the factors influencing. the lack of involvement
of parents of PWT students in school activities should be undertaken. o
~ S. An orientation for all new students and their parents shoutd be

conducted at every. PWT receiving school and every- effort. made to’ maximize the

‘attendance of PWT students and. their parents. Topics shoulid inc’lude-
. ‘e Introduction to schoo! persome! o r
® Academic progmm opportuniﬁes und quohf:cohons to porhc:pote ,
e Special ocodemuc support services (counséhnq, advising, tutonnq, _
_etc.) _.}*;,f-ﬂ_,l-___ R . o
e Need and opportunmeé for pqrem involvement

. o Academic and secial expectohons of students

r

R
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@ Extracurricular ‘activities
. e Tronsportuhm orrangemems

6. Informaﬂon prqsented in the orientation session should be provided ‘
in writing to every student and porent but especiolly to those who were :
unable to ‘atténd the orientoﬁon. ' . ‘ |
7. A speciol study should be conducted of the foctors offecfmg the -
ocademnc achievement of PWT students. The study shovuld mcmde an ossessmem \
_of course. selec?ioa patterns, articulation between- sendmg ond receivmg y
‘ “schools, curriculum, PWT students;_“_gnlolity of effort® toword school work,
aocademic expectations of PWT students on'd p.orents, ond choropiensﬁcs of .
"successful” PWT students. , , ‘ o0
' ' o K
, \ ) , ‘
) R
. - ¥ .
- [ - " N 1 0 *
. ' - . i 7 hl
. , . .
by | . . ' ;
> ! , . L . )
. ; - - L
’ - * . ) ~
| ' { . '
) ¢ - Lt :
L . | . : % L
14 e ~ - " ' = 'Q ] A Y
7:;‘-' ‘ . ' ., . . ~J . - " ’ :\ Y . A
i S - e
: .. ~ S . . '
: ; * ) ’ - i i ’ - ‘:- ! *
o T ) : - g <8 I A * -, T g, ' *
't , ., » . .'75- . + .‘?; » .
[ ¢ kY s = o [}
. ' ] , l ‘ K ' 87 " ' a l) ‘ SI *
KB "' ’ 1’ - L ¢ : "'."“ - BT 3 ) ?“-: e ,"-‘
t L\J ~ 'y -" ‘im . f $ 3. ' LR ) oo ¢ t- s -~ . ¢ ’




